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School Helderkruin and Ki ngs Chri stian School who assisted me in deriving
information on the National and Provincial policy regardi ng Christian
and/or reli gious education in South Afri ca. I firmly believ e that whenever
God assigns a person to do something that would benefit His Kingdom ; He
supernaturally anoi nts that person to complete the task.

He furthermore

sends help to complete the task in the form of people, i nformation and
insight.

Wi thout the assistance I had from the people and institutions

mentioned herewith , this research and eLearning environment would not
have been a reality.
This di ssertation was created i n such a way as to assist Chri stian church
leaders and congregations who might want to create their own eLearning
environments.

For this reason I included annexures such as the ADDIE

model, Gagne’s events of instruction and Instructional desi gn as well as
discussing

i nstructional

methodologi es

such

as

the

ARC S

model.

Additional references, which enlighten the area of education by means
of eLearning, are mentioned in the list or resources. This should assi st both
novices and students in the fi eld of i nstructional design and/or Chri stian
religious education to understand educational strategi es when creating
an eLearning environment.
I have a burning passion for the Word of God, and therefore for the
effective, powerful teaching of the Word of God. Passion is the essential
ingredi ent for powerful and effective instructi on – passion for the resource
and for those people who become inspi red by it.

It i s my hope and

ambition that when using the research and eLearning environment, you
wi ll be inspi red by it.

Amerintia Human
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CHAPTER 1
OVERVIEW

1.1 BACKGROUND AND RATIONALE
In

recent

years

it

became

an

important

feature

in

Christian

churches to educate churchgoers beyond the normal sermons on
Sundays. For ev ery Christian to grow in holiness, they need to be
dev eloped and grow under the rule of leaders (Shepherds Training
Manual, page 5). A growing number of congregations divi de their
members in smaller groups, i.e. home cells, where they are taught in
smaller, i ntimate circumstances.

The main purpose of these home

cells i s to have fellowship with each other and to receive bibli cal
and spiritual teaching. Meetings usually take place once a week.
Home cells usually functi on under the authority of the church , and
home cell leaders report to the leaders appointed over them as per
the congregation speci fi cations and structure.

Home cells operate

in conjunction with general church structures and do not function as
a separate entity. Churches in the larger metropolitan areas make
use of Bible schools where formal schooling takes place, usually
during the week on an evening.

The schooling usually takes place

at the church building, and the pastor/s mostly acts as religious
teachers and/or bibli cal instructors. The aim of these instructors is to
enlighten the Word of God and to lead their fellow Christi ans into a
better understanding of their stand in ri ghteousness in the Lord God.
It also became increasingly popular to invite guest teachers or
lecturers to teach the congregation members.
Wi se church leaders allow their leaders to share in the planning of
teaching opportunities (Fischer, 1977:86).

In congregations that
10

support home cells, these leaders are the home cell leaders who
have been instructed by the pastor, and who are i n turn expected
to teach fellow home cell members.

Thi s ki nd of teaching mi ght

happen on a formal basis where all home cells are present, or
teaching can be informal duri ng home cell sessi ons, where speci fi c
learning materials are used, i .e. the Bi ble and prescri bed course
material. A home cell session usually takes the form of congregation
members convening at a specifi c pre-agreed v enue.

Duri ng this

meeting they initially attend to issues regardi ng emoti onal and
physi cal needs, eventually culminating into the teaching of spiritual
and religious matters from the Word of God.
The church i s God’s institution to be the instrument to hear his truth
and demonstrate Hi s Kingdom (Shepherds Training Manual , page 3),
and must therefore strive to facilitate the numerous needs for
schooling that mi ght be requi red by congregation members.
Anecdotal

evidence

of

personal

experience

gathered

during

conv ersations with congregation leaders indi cated that not all
congregation members have access to extra schooling, either
because the opportunity does not exist, due to time restri ctions, or
the fact that not all congregation members used as teachers were
formally educated to be teachers.
feel

uncomfortable

dealing

with

Congregation members mi ght
spi ritual

matters

in

a

closed

environment, such as home cells, where they hav e to open up to
other people, either by means of di scussi ons, or by means of di rect
questioning. Thi s is due to the fact that the family of God is made
up of i ndividuals from every walk of li fe with varying needs (Fischer ,
1977:77).

It

is

important

that

learning

opportunities

strive

to

accommodate the varying needs of all congregation members.
A poi nt of concern gathered as anecdotal evidence, are that
congregation members are used as teachers during formal teaching
sessions ev en though they do not necessarily hav e the prerequi site
knowledge to be able to handle questi ons directed at them duri ng
11

the lesson/s, neither were they trained as teachers.

They normally

make use of prescribed workbooks and prepare on their own to give
their weekly lessons.

Questi ons asked mi ght not be answered in

depth, or answered without speci fi c knowledge on the subject due
to the lack of tuition received on the subject, thus the student/s
mi ght leave the class, either mi sled, or unanswered. It is i mportant
that congregation members, who are used as teachers in the
congregation , receiv e teaching from their congregation leaders i n
order

to

fulfil

the

role

of

teachers.

Th e

education

of

the

congregation members, used as teachers in the congregation, takes
place by means of studying the Word of God, attending courses
presented by the church authorities, and followi ng in the footsteps
of godly men. An example of the outcome of successful leadership
is Joshua who developed into an outstanding leader under the
tutorship of Moses. As a result of the tuition he received, combined
with the grace of God, he did not remain one of Moses’ li eutenants,
(Sanders, 1994:145) but became a successful leader on his own.
Lastly, church congregations might be di sadv antaged i f church
leaders are i gnorant of teachi ng methods and the presentation of
learning material to the best advantage of the student. Ignorance
of teaching methods might manifest in lecturing learning material
by means of reading it from course material, instead of presenting
the

learning

materi al

in

a

way

that

would

enhance

understanding and retention of the learning material.

the

Enhancing

the understanding and retention of learning material would include
the use of standard education pri nciples, such as gai ning the
attention of the learners, i nforming the learners of the objective of
the

learning

materi al,

stimulating

the

recall

of

pri or

learning,

presenting the content, provi ding learner gui dance, practicing the
learning material, providing feedback, assessing the performance of
the learners, enhanci ng retention and transferring of the learning
material to the ev ery day walk of the learners.
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It is the responsibility of church leaders to equi p and educate their
congregation to be able to live in the world as witnesses even
though they are not from the world.

The term “not being from this

world” refers to the fact that congregation members realise that
they have a higher calling from God on their lives, that they must
obey God’s commandments, and that they must strive to obtain
eternal live, thus experiencing life on earth as a passing phase an d
striving to honour and love God foremost.

“The instructions you

have heard from me along with many witnesses, transmit and
entrust to reli able and faithful men who will be competent and
quali fied to teach others also” (The Amplified Bi ble, 1987:2; Timothy
2:2).

In formation

gathered

by

means

of

anecdotal

evi dence

indi cated that di sinformation , or lack of Word-based information ,
wi ll di sable the congregation members to function in the world, or
ev eryday li fe as Christi ans, and to work towards eternal salvation.
“He who deals wisely and heeds [God’s] Word and Counsel shall
find good, and whoever leans on , trusts in , and i s confi dent in the
Lord – happy, blessed and fortunate i s he” (The Amplified Bi ble,
1987; Proverbs 16:20). It i s the responsibility of church leadership to
do as Nehemiah di d when he recovered the authority of the Word
of God in the lives of the people (Sanders, 1994:145). “So they read
from the Book of the Law of God di stinctly, faithfully amplifying and
giving the sense so that [the people] understood the reading (The
Ampli fi ed Bible, 1987; Nehemi ah 8:1-8).
Of the utmost importance is that church leaders understand the
needs regardi ng the religious education of their congregation
members.

It might be fruitless to educate what is not urgently

needed or requi red; thus church leaders have to understand what
the specifi c religious needs of their congregation members are. “Be
diligent to know the state of your flocks, and look well to your
herds” (The Ampli fied Bible, 1987; Prov erbs 27:23). It must be noted
however the leaders of the church also have the responsibility to
teach what the Lord instructs them to teach from the Word of God,
13

thus, even though the congregation members mi ght have speci fi c
needs, it must be met wi th Word-based education.
It is also i mportant for church leaders to understand the general
working and living conditions of their congregation members as well
as the daily di ffi culties they have to deal with as Christians. One of
the i ssues that hav e to be met and understood i s that of time
utilisation. Many congregation members feel that they do not hav e
the time to be able to attend teaching sessions at the church ,
whi ch

may

be

accommodated

by

means

environment that may address these needs.
congregation

members

wi ll

have

access

of

an

eLearning

Furthermore, the

through

the

speci fi c

Christian eLearning environment to the teachings conducted and/or
initiated by their speci fi c congregation. Research need to be done
in

order

to

ensure

the

successful

desi gn ,

dev elopment

and

implementation of a Christian eLearning environment.
1.2

RESEARCH PROBLEMS
Based on the background outlined in paragraph 1.1 , the research
problems are rooted in the adv ancement of Christian religious
education by means of electronic learning in home cells.
Emanating from the above are the following questions:
•

What are the needs and interests of home cell members
regarding spiritual education?

•

How

can

an

eLearning

environment

be

desi gned

to

accommodate the spi ritual and religi ous education of home
cells in a speci fi c Christian church community?
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1.3

RESEARCH AIMS AND OBJECTIVES
The aims of thi s research are to assi st Christian congregation leaders
in:

1.3.1 Ascertai ning

the

educational

interests

and

needs

of

their

congregation members beyond Sunday sermons.
1.3.2 Using

an

eLearning

(el ectronic

learning)

environment

as

an

educational tool.
1.3.3 Using the best instructional methodologies that would further the
goal of educating home cell members i n a congregation by means
of an eLearning environment.
1.3.4 Determining the extent to whi ch congregation members would be
wi lling

to

be

spiritually

educated

by

means

of

an

eLearning

environment.
1.3.5 Determining the experiences of congregation members that have
already accessed eLearning environments.
The mai n objective i s to further spi ritual and reli gious teaching to
Christian congregation members in a home cell environment.

The

adv ancement of spi ritual and religious teaching must be achieved
in such a way that teaching wi ll be avai lable at all times, especi ally
when it is not possi ble to reach congregation leaders at a given
time. Teaching must be conducted in such a way as to benefit bot h
the home cell member and the congregation as a whole; thi s means
it must be benefici al to both the congregation member willing to
attend larger teaching groups, and the individual congregation
member that would prefer to be taught in private.
1.4

PERSONAL LIFE PHILOSOPHY OF THE RESEARCHER
Research done i s based on a firm and steadfast believe in the daily
influence and interest that God, the Father, Jesus Christ, the Son
and the Holy Spirit have in the life of the Christian believer.
15

This

di ssertation

and

eLearning

Christian Protestant belief.

environment

is

based

on

th e

The New Oxford Illustrated Di ctionary

defines the term Protestant as: “member adherent, of any of the
Christian Churches or bodies that repudi ated papal authority and
were separated from Roman communion in the Reformation (16 t h
century), or of any Church or body descended from them...”(The
New Oxford Illustrated Di ctionary 1976:1 358).
1.5

ABBREVIATED RESEARCH DESIGN
Research will be done in order to determine the answers to the
research problems mentioned in 1.4.
Research wi ll be done incorporating a speci fic congregation , whi ch
wi ll entail the systemati c gathering of data and the methodological
planning of the study.

The methodology applied i n thi s study will

allow the researcher to focus on a particular situation , and the
research

will

also

attempt

to

i denti fy

the

relevant

processes

influencing each other (Bell , 1993:8).
The research will include questionnaires that will endeavour to
determine the speci fi c needs of i ndivi dual congregation members.
Interviews

with

home

cell

leaders

will

determine

what

the

educational needs in smaller groups, and/or the individual needs
are

regardi ng

Christian

religi ous

education.

The

research

will

attempt to construct knowledge that will lead to improv ement and
change in the specific field of Christian education in a home cell
environment.

This

knowledge

will

eventually

culminate

in

the

dev elopment of an eLearning environment.
Many data gatheri ng methods will be applied to this study by a
si ngle researcher, whi ch will include qualitative methods, such as
observation , document studies, questionnaires and interviews.

This
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qualitative

research

(Denscombe,

will

1998:31),

be

conducted

where

the

real-life

in

real-li fe

situations

experiences

of

the

participants regarding their specific needs on religious training
and/or education wi ll be studi ed.
The researcher in this qualitative study will be the mai n instrument
for gatheri ng and analysing data (Merri am , 1998:7).
Quantitive methods will also be used in the questionnai re, as it is
important to determine what the speci fi c religious educational
needs are for different age groups and gender. It is also important
to determine what the educational lev el of the parti cipants are as it
may have an influence on the eLearning environment.
As stated by Goddard and Melville (2001: 54-56), it i s necessary to
codi fy data, and, if necessary, depi ct it in different types of charts,
e.g. pi e chart , frequency distribution, etc. i n order to analyse date.
The research data collected by means of the questionnai re will be
interpreted by coding it, and the data made easy to understand by
means of usi ng tables and charts.

Codi ng i s necessary i n order to

determine, as example, what the preferences are for a speci fic age
group

regardi ng

teaching

material

that

wi ll

be

used

in

the

eLearning environment. The interviews will be transcribed and made
av ailable in this dissertation as it is important to note the advice
and preferences the home cell leaders of the speci fi c congregation
gav e regarding the content of the eLearning environment.
The data assembled wi ll ai d the researcher i n ensuring that the
created

eLearning

environment

will

meet

the

standards

and

requi rements of both the congregation leaders and the members of
the specifi c congregation.
The research findings are reported in Chapter 5.
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1.6

ETHICAL STATEMENTS
Participants in research normally have certain generally accepted
ethi cal

rights.

These

are

“privacy,

v oluntary

parti cipation ,

anonymity and confi dentiality” (Bless &Hi gson-Smith, 1995:102).
this

research

all

participants

voluntary

gav e

their

In

personal

parti culars in order to be contacted to complete questionnaires.
Howev er, when completing questionnaires, the partici pants were
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not asked to furnish their personal particulars as this mi ght deter
them from completing the questionnai res in a totally honest and
non-biased way.
the

The confi dentiality of the parti cipants’ answers in

questionnaires

was

therefore

kept

intact.

Completed

questionnai res and i nterviews were not at any stage linked to the
identity of participants in this research. All participants in the
research are v olunteers who indi cated that they would be willing to
assi st in improving Christian religious education in both their speci fi c
religious church environments, as well as in the broader Chri stian
environment.
The data in thi s research is both credible and reliable. Credi bility in
both qualitative and quantitative research is associated with the
authenticity and trustworthiness of the data and data analysi s.
Research

is

valid

when

it

gives

“an

accurate

and

useful

representation of the particular instance that has been studi ed”
(Stake, 1998: 263). The data in this research is authentic i n the sense
that all data has been collected from participants that did not take
part in any other si milar research. The trustworthiness of the data is
beyond

reservation

as

all

questi onnai res

are

av ailable

for

validation. The recorded data in this research is reliable as it
accurately reflects the needs analysis of home cell members as
represented by indivi dual parti cipation and by means of feedback
given by the home cell leaders. (McMillan , 1992: 223).
Data

were

collected

from

two

groups

in

the

speci fi c

church

congregation , i .e. congregation members involved in home cells, as
well as individual congregation members that were not actively
involved in home cells.

Congregation members from all over South

Afri ca also took part i n the research, whi ch enhances the reli ability
of the findings.

It is evident that different data sources were used

to come to the same conclusi on (Mi les & Huberman, 1994: 266).
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CHAPTER 2
CHRISTIAN RELIGIOUS EDUCATION

2.1

INTRODUCTION
A literature review was done in Chapter 2 as the content of the
eLearning

environment

wi ll

be

based

on

Chri stian

Reli gious

Education. The literature review was done by means of an in depth
study of recent materi al available on the topi c and conducted by
readi ng published material that is relevant to the research topi c in
order for the researcher to formulate a clear problem statement
and hypothesis (Bless & Higson-Smith , 1995:22).

The purpose of the

review, the literature sources and the reviewing techniques (Bless &
Hi gson-Smith, 1995:23), were kept in mind while doing the literature
research.
2.2

FOUNDATIONS OF CHRISTIAN EDUCATION
Christian religious education was studied by means of a general
literature research on the subject as well as an i n depth study of the
teachings of a speci fi c congregation.
Christian religious education has as foundation the command to
instruct or to teach from the Word of God. “All Scripture i s given by
inspi ration of God, and i s profitable for doctrine, for reproof, for
correction , for instruction in righteousness; that the man of God may
be complete, thoroughly equi pped for ev ery good work” (Spi rit
Filled Life Bible: 1991; 2 Timothy 3: 16-17).
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The li fe of Jesus on earth and His teachings are the cornerstone on
whi ch Christian education is built.

An y doctrine of the i ncarnation

and any concern to root Christi an faith in history must regard the
mini stry of Jesus on earth as a matter of supreme interest and
significance (Dunn, 1992:23). The discipleship to which Jesus called
was practical and not merely theoretical, social and not merely
spi ritual (Dunn , 1992:125), thus Chri stian Religious Education is based
on not only the development of the spirit and soul, but also with the
daily upkeep of the body.

“Do not be wi se in your own eyes; fear

the Lord and depart from evil. It will be health for your flesh, and
strength to your bones” (Spi rit Filled Live Bi ble 1991; Proverbs 3:7).
It was noted by Swi ndoll (Swi ndoll, 1991:6), that it would make a
di fference i f all God’s people could get hold of the techniques and
princi ples

necessary

for

the

cultivation

of

their

own

spiritual

nourishment. Chri stian parents should teach bi bli cal techniques and
princi ples, according to the Word of God, to their children from a
very young age. The Christian school should serv e as a prolonging
of the spiritual teaching i n thei r parental homes in order to further
and confirm spiritual education.

Unfortunately we liv e i n a broken

world and such teachings are not always a pri ority. It is clear from
the fact that we live in an imperfect world that the i mportance of
Christian religious teaching vital.

These teachers ought to find

inspiration in the Holy Spirit, and must constantly be motivated to
grow i n holiness. “For though by this time you ought to be teachers,
you need someone to teach again the fi rst principles of the oracles
of God; and you have come to need mi lk and not soli d food.

For

ev eryone who partakes only of milk i s unskilled in the word of
ri ghteousness, for he i s a babe. But soli d food belongs to those who
are full of age, that is, those who by reason of use hav e their senses
exerci sed to discern both good and evil” (Spirit Filled Live Bi ble
1991; Hebrews 5:12-14).

Th ese verses in Hebrews not only refer to

the desire for spi ritual growth when reborn, but also to consistent
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religious teaching whi ch would create a desi re to commune wit h
the Word of God.
Christian education however, does not only concern a deeper
understandi ng of Christianity, but is a way of handling the creation
of God, i.e. the earth and ev erything on it.

Regular subjects like

mathematics, geography, sci ence, etc. must be taught on the
princi ples provided in the Word of God in a Christian school. Li fe
changes takes place through the faithful communication of the
truths of God’s Word by teachers who are empowered and called
by the Spi rit of God to teach the church the truth , that means not
just telling the truth, but teaching the truth from the Word of God
(Wilkinson , 1992:9).
2.3

RELIGIOUS EDUCATION – TERMINOLOGY
In

order

to

fully

understand

Ch ristian

religious

education

the

following terms need to be clarified:
2.3.1 SPIRITUAL
The New Oxford Illustrated Di ctionary giv es the following definition
of the term spiritual: “Of spi rit as opposed to matter; of the soul
especi ally as acted upon by God; of, proceeding from , God, holy,
divine, inspired; concerned with sacred or religious things” (The New
Oxford Illustrated Dictionary 1978:1626).
Spi rituality i s a diffi cult term to define as the heart of the spiritual is
inherently

elusive

and

mysterious.

Most

of

us

encountered

chari smatic individuals who seem to have a uni que depth to their
being, a spiritual “something”. Both the Hebrew and Greek words for
spirit, ‘ruah’ and ‘pneuma’ respectively, are rooted in the notion of
the intangi ble movement of air.

According to John’s Gospel , the

Spi rit of God, li ke the wind “blows where it wishes, and you hear the
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sound of it, but cannot tell where it comes from or where it goes. So
is everyone who is born of the Spirit” (Spi rit Filled Li fe Bi ble: 1991 ;
John 3:8).

In the Word of God we read that “God formed man of

the dust of the ground, and breathed into his nostrils the breath of
live; and man became a living being” (Spi rit Filled Life Bi ble: 1991;
Genesi s 2:7).
The term spi ritual or reli gious has si gnifi cance for political , emotional
and v alues education.

The di scipleshi p to whi ch Jesus called was

not political in the sense that it saw its primary purpose as changing
the political or economic system. But neither was it apolitical in the
sense that it simply accepted the structures and conventions of the
day and either ignored them or operated within them.
deli berately

challenged

sev eral

of

these

soci al

Jesus very

structures

and

conv entions (Dunn , 1992:125).
Literature defi nes spi rituality in various ways, i ncludi ng the words of
Webster and King: ‘Spi rituality is that category of being which is th e
form of the personal.

It’s coordinates are thought, freedom and

creativity; its expression is through commitment, v aluation and
aspi ration.

It

implies

openness

and

self-transcendence

within

(h umanity) i n community (Webster, 1985:13). ‘Spi rituality refers to
the lived quality of a person … it is the way in which a person
understands and lives within hi s or her hi stori cal context, that aspect
of hi s or her religi on, philosophy or ethic that is viewed as the
loftiest, the noblest, and the most calculated to lead to the fullness
of the ideal being sought’ (King, 1985:137).
The starting point of encouragi ng spiritual development i s the reality
of

a

spiritual

awakened.

dimension

to

li fe

to

which

pupils

need

to

be

Such a spiritual awakening, such spiritual nourishment

wi ll make possi ble a deeper understandi ng of religious reality; it wi ll
also promote the growth of spi ritually mature persons li kely to be
soci ally responsible, caring and tolerant (Watson , 1992:114).
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The Word of God puts emphasis on spi rituality: “For to be carnally
minded is death, but to be spiritually minded i s li fe and peace”
(Spi rit Filled Life Bible 1991; Romans 8:6).
2.3.2 RELIGION
The New Oxford Illustrated Di ctionary giv es the following definition
of the term religion: ”Human recognition of superhuman controlling
power and especially of a personal God …, entitled to obedience
and worship, effect of such recognition on conduct or mental
attitude; particular system of faith and worship, as Christian” (The
New Oxford Illustrated Di ctionary, 1978:1 427).
Religi on deals with what is fundamental in an attitude to life; it is
concerned with what i s of ultimate si gni ficance.

According to

Watson (Watson , 1992:1), basi c i ssues such as an attitude to life can
easily be i gnored and religi on is an area of knowledge, whi ch
bri stles with di fficulties: its complexity, controversial nature and
emotive power can make it a mi nefield from whi ch many consi der it
safest to keep well away.
Whitehead (1972:16), lay clai m to the definition of religion as “what
the individual does with solitariness”. Being solitary runs as a refrai n
through

hi s

book,

Reli gion

in

the

Making

(1972).

‘Religion

is

solitariness; and i f you are nev er solitary, you are nev er religi ous.
According

to

Whitehead

collective

enthusiasms,

revivals ,

institutions, churches, rituals, Bi bles and codes of behaviour are the
trappings of religion in its passing forms. Th ese trappi ngs may be
useful , or harmful; they may be authoritatively ordai ned, or merely
temporary

expedient,

but

the

end

of

religion

is

beyond

all

institutions, churches, rituals, etc. (Whitehead, 1972:16). Several
Bi ble characters confined themselves to solitari ness in order to seek
the Wi ll of God, i ncludi ng Jesus Christ, Peter, John and James. “Then
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Jesus, being filled with the Holy Spi rit, returned from the Jordan and
was led by the Spi rit into the wilderness” (Spirit Filled Life Bible 1991 ;
Luke 4:1). “Now after si x days Jesus took Peter, James, and John hi s
brother, led them up on a high mountain by themselves;” (Spirit
Filled Li fe Bible 1991; Matthew 17:1).
Religi on, as we commonly use the word, stands for at least two
distinguishable items, namely behaviour as actually observ able, and
experience, whi ch may or may not issue in behaviour that is
observable (Flower, 2003:2). For the Christian behaviour would be
the result of a strive towards bei ng li ke Jesus, following Hi s li fe on
earth, and following the instructions i n the Word of God.

Due to

experience, the Christian will know that to act on the instructions in
the Word of God shall be benefi cial. “But love your enemies, do
good and lend, h oping for nothing in return; and your reward will be
great , and you wi ll be sons of the Most Hi gh” (Spi rit Filled Life Bible
1991:Luke 6:35).
Religi on functions to mark the milestones in an indivi dual’s li fe; to
give meaning to li fe; to provide a rationale for morality; and to bind
famili es or communities together through shared experiences.
2.3.3 FAITH
The New Oxford Illustrated Di ctionary giv es the following definition
of the term faith: “Reliance, trust, i n; belief founded on authority;
belief in reli gious doctrines, especi ally such as affect character and
conduct, spi ritual apprehension of divine truth apart from proof”
(The New Oxford Illustrated Di ctionary 1978:595).
According to the Word of God all people are dealt a certain
measure of faith: “For I say, through the grace given to me, to
ev eryone who i s among you, not to think of himself more hi ghly than
he ought to think, but to think soberly, as God has dealt to each
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one a measure of faith” (Spirit Filled Li fe Bible 1991; Romans 12:3 ).
Watson

(1992:50) defines faith as a gracious gi ft

indeed, the

bestowal and guarantee of a dynamic openness to life and to
future, the first fruits of the Christian belief in the resurrection ,
symbol and token of our nature as creatures with a hope and a
future.
2.3.4 RELIGIOUS EDUCATION
The New Oxford Illustrated Di ctionary giv es the following definition
of the term education: ”Systematic instruction , schooling, or training
in preparation for li fe or some particular task; scholastic instruction ,
...” (The New Oxford Illustrated Di ctionary 1978:533).
The Protestant commitment to (reli gious) education has a long
hi story, dating from Calvin’s emphasi s on the importance of the
ability of ev ery Christian to read the Bible for him/herself. Education
involves initiating people into v arious forms of thought and activity
in

such

a

way

knowledgeable,

that

they

informed,

are

helped

understanding

to

become

and

more

reasonable.

Education in religion then is a matter of helpi ng people becoming
more knowledgeable, informed, understanding and reasonable in
the sphere of religion (Watson: Wilson , 1992:11).
Astley

(1994)

gav e

a

broad

defi nition

of

Christian

religious

education and Christi an learning in his book ‘The philosophy of
Christian religious education’ as the process whereby Christian
learning takes place.

Chri stian learning is to be understood as th e

learning of a person to become a Chri stian in adopting and
deepening of his or her Christian beliefs, attitudes, v alues and
dispositions to experi ence and acting in a Christian way.
Religious education must maintain a balance between ‘knowing
and

understanding

the

experience

of

others

and

using

that
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knowledge to know and understand ourselves’ (Watson, 1992:9). The
great purpose of education should be to give people a greater
reliance on the vali dity of their own inward and private experience
rather than a di strust of it as so often appears to be the case. ‘Mere
knowledge without the capacity for thought makes for slavery
rather than for the emancipation of the indivi dual spirit whi ch is the
true end of education’ (Watson: Priestley, 1992:35).
The Christian believ es that education should be conducted within
religious boundaries.

It was Alfred North Whitehead (1970) who,

towards the end of hi s book on The Ai ms of Education, concluded
that ‘the essence of education is that it be religious’ (Wa tson:
Pri estley 1992:28).
Lee claimed that the aim of religious education is to be found in
theology, as its task i s to act merely as a delivery system to faithfully
transport theological content and processes i ntact from educator
to learner (Astley, 1994, 49). The term “Theos” refer to God and
therefore, theology i s the study and/or teaching of God.
The religious education teacher ought to have a special interest in
spi rituality, for this i s the very heart of the religion.

If there is not a

message about the disclosure, i nvitation and challenge of the spi rit,
both human and divine, at the very heart of every religion it remai ns
a question of what else matters in religion (King, 1985:138). G ood
teaching is the use of the moment, the Now, the Instant , for,
quoting Whitehead, “knowledge does not keep any better than
fish” (Whitehead, 1972). Henry Brookes Adams once said: “A teacher
affects eternity; no one can tell where hi s influence stops.” (Quoted
by Van Loggerenberg, 2003:60).
What we learn affects what we become, not just in the narrow,
mechanical sense of finding a job but as total persons. The effective
teacher always teaches from the overflow of a full li fe. The law of
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the teacher, si mply stated, i s this: “If you stop growing today, you
stop teaching tomorrow!” (Van Loggerenberg, 2003:56). The Bi ble
clearly states that the fruits of the Spirit, which grows in the believer
when communing with the Word of God, will thus be visible in the
li fe of the teacher that first of all commune with the Word of God:
“But the fruit of the Spi rit is love, joy, peace, longsuffering, kindness,
goodness, faithfulness, gentleness, self-control” (Spirit Filled Live
Bi ble 1991: Galatians 5:22).
Religi ous educators should recogni se that agenci es outsi de the
school have for many children a decisive effect and or influence on
their religi ous development (Watson: Wi lkins, 1992:50). The Bible
refers to the influence of others on the self on various occasi ons.
Two quotations indi cating the influence of friends on the life of an
individual: “Make no friendship with an angry man , and with a
furious man do not go, lest you learn hi s ways and set a snare for
your soul” (Spirit filled Life Bible 1991; Prov erbs 22:24-26), and “…the
sweetness of a man’s friend gives delight by hearty counsel” (Spirit
filled Li fe Bible 1991; Prov erbs 27 :9b). Studyi ng the Bible i s an
integral part of being a Christian and thus the cornerstone on whi ch
Christian religious education is built.
2.4

CHRISTIAN RELIGIOUS EDUCATION IN SOUTH AFRICA
The public practi ce of Christian Reli gious education is influenced by
legislation passed by the South Afri can government and Gauteng
Province regarding schools and state or state ai ded institutions.
The following extracts come from legislation issued by the South
Afri can gov ernment:
“Freedom of conscience and religion at public schools
Subject to the Constitution and any applicable provincial law,
religious observances may be conducted at a publi c school under
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rules

issued

by

the

governing

body

if

such

observances

are

conducted on an equitable basi s and attendance at them by
learners and members of staff i s free and v oluntary” (South African
Schools Act , 1996, Volume 377:50).

Publi c schools in South Afri ca

are thus free to conduct religi ous observ ances but on condition it is
not enforced, attendance must be free and voluntary.
In the constitution of the Republic of South Afri ca freedom of
religion in state or state aided i nstitutions is approved provided that
attendance

is

free

and

voluntary

and

that

the

rules

of

the

appropriate public authority are followed.
“Freedom of religion, belief and opinion
1.

Everyone has the ri ght to freedom of conscience, religi on,
thought, belief and opinion.

2. Religi ous observances may be conducted at state or stateai ded institutions, provided that
a.)

Those

observances

follow

rules

made

by

the

appropriate public authorities
b.)

They are conducted on an equitable basi s; and

c.)

Attendance at them is free and voluntary”

(Constitution of the Republi c of South Afri ca 1996:15).
The South Afri can Schools Bi ll concedes the freedom of religion by
ev ery learner and member of staff.

Reli gious observ ances must

however be free and v oluntary and be conducted under the rules
of the specific governing body.
“Freedom of conscience and religion at public schools
1.

Ev ery learner and member of staff at a publi c school
shall have the ri ght to freedom of consci ence, reli gion ,
thought, belief and opinion.

2.

Religi ous observances may be conducted at a publi c
school under rules establi shed by the governing body
provided that such observances shall be conducted on
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an equitable basis and attendance at them by learners
and members of staff shall be free and voluntary”
(South Afri can Schools Bill, 1996:7).
From the abov e it i s clear that the gov ernment does not prohibit
religious activities at schools or state or state ai ded i nstitutions,
provided it is voluntary and is not violating the laws of the country.
Vari ous Christian schools arose throughout South Afri ca as the
public practice of Christian religious education was not prohibited.
Some of the key i ssues addressed in the mi ssion statements of
Christian

schools

are

to

know

God

personally

and

having

a

personal, meaningful relationship with Him and to know God’s laws
and principles for life and bei ng obedient to them. This includes the
areas of personal relationships in the family and the schools, as well
as i ssues of broader significance, such as public justice and a godly
stewardship of the created world. Furthermore to know the created
world through the understandi ng of sci ences and math’s, to know
God as the Creator, imaging Him, by being creative in all aspects of
li fe and to know God’s plan for his creation by understanding the
creation of man and his fall and redemption.

In order to enhance

Christian education in Chri stian schools it is important to know God’s
calling relating to each person’s sense of i dentity and purpose in
li fe

(Watson:

O’Keeffe

1992:97),

and

to

acknowledge

the

Sov erei gnty of God the Father, Je sus Christ the Son and the Holy
Spi rit. The aim of Christian schools i s to establish in children a
Christian wi sdom in order to excel in meeting the challenges of li fe
and to ensure that the child i s developed as a three part being, i .e .
spi rit, soul and body, i n order to glori fy God.
2.5

CONCLUSION
The essenti al functions of reli gious education are descriptive in the
sense that it describes alternative ways of understanding the human
predi cament and of making sense in the world; ev aluative as it
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enables students to dev elop a clearer understanding of the ways i n
whi ch thei r own assumptions, prejudi ces and beliefs, i nfluence their
deci sions i n ev ery aspect of li fe and finally integrative as it provi des
students

with

means,

howev er

rudimentary

to

begi n

with,

of

discerning possible links between the separate subjects courses
whi ch they take in school and the lives they have to live outsi de.
Christian educators are essentially shepherds. Shepherd leadershi p
is whole-person leadership as it is not just a matter of thinking a
certain way or doing things in a certai n way but a fully i ntegrated
li fe, a matter of head and hand and hearts, a way of thinking and
doi ng and being (McCormick & Davenport, 2003:5). The Word of
God puts emphasis on shepherding leadership: “An d I will give you
shepherds according to my heart, wh o wi ll feed you with knowledge
and understanding” (Spi rit Filled Life Bible; Jeremi ah 3:15).
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CHAPTER 3
eLEARNING METHODOLOGY

3.1

OVERVIEW
The World Wi de Web i s used i n an ev er-increasing rate in order to
study and complete academi c courses, which resulted i n a minor
rev olution in higher education (Germann & Krupar, 1998: 387).
Greyling

(1998:98)

reported

that

duri ng

1997

some
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virtual

universities already existed.
Delivery of education by means of an electronic environment is
descri bed

by

several

terms

in

literature.

Electroni c

Learning

(eLearning) in this study will refer to the delivery of instruction
pri marily via the World Wi de Web (WWW). Harasi m (1989: 50) claims
that eLearning is not really a variant of distance education or an
extension of classroom activities, but that eLearning is a mixture of
di fferent

preferred

through

the

educational

use

learning
of

methods,

information

instructional

delivered

technology,

desi gn

and

to

the

learner

supported

engaging

with

content.

Romiszowski (1997:33) describes interaction, using computers as a
medi um

of

deliverance,

as

any

form

of

organi sed

interaction

between people, utilising computers or computer networks as the
medi um of communi cation.
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3.2

FEATURES & BENEFITS OF eLEARNING
Vari ous features and benefits of eLearning exi st, whi ch will be
discussed briefly in the followi ng paragraphs.
Interactivity between student and student , an d student and lecturer
is crucial in an eLearning environment and can be achieved by
means of interactive tools like email, online forums, etc. Interactivity
can take the form of support, feedback and gui dance by means of
communication

strategies

like

asynchronous

communication (Khan, 1997:11).

or

synchronous

Asynchronous learning refers to

interaction between instructors and learners intermittently with a
time delay. Examples are self-paced courses taken via the Internet
or CD-ROM, bulletin boards and email (Learning Circuits, 2002: 2 ).
E-mail,

listservs

and

bulletin

boards

are

asynchronous

communication channels whi ch can be slow, but whi ch are more
conv enient because all users can use these tools whenever he or
she has time to do so.

For controversi al or sensitive topi cs it is also

benefi cial as anonymous e-mail or bulletin board entries mi ght
encourage debate, although it i s a sensitive and hotly debated
topi c.

Synchronous learning refers to an eLearning event in which

parti cipants
directly

with

are

present

each

at

the

other.

same

Examples

time

and

are

videoconferencing,

whiteboard and chat (Learning Circuits, 2002:21).

communicate

Interactivity can

be achi eved by providing hyperlinks whereby the learner becomes
engaged i n activities of reading, li nking, compari ng, analysi ng, and
so forth. “The i dea of a virtual classroom i s that everybody can talk
and be heard and be i denti fied and ev erybody can see the same
word,

di agrams

and

Rajasingham , 1995: 6).

pi ctures

at

the

same

time”

(Ti ffi n

and

Interactive learning can further take place

by means of reading, searching and reviewing documents, pausi ng
and reflecting on questions, and giving feedback on the questions,
completing of forms, database searchi ng, and so forth. Elements of
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interactive learning in virtual classrooms can take many forms.
Activities are presented that requi re students to read, search and
review documents and links i n a parti cular structured fashi on to
discov er information. Questions are posed which require students to
pause and reflect and possi bly select from a v ariety of outcomes
with

feedback

activities.

Forms

to

parti cular

may

be

responses

used

to

and

effect

direct

subsequent

parti cular

processing

outcomes, for example, database searching, selection processes
and

si mulation

control.

Interactivity

results

in

feedback

and

reinforcement, which are two of the most important aspects in
learning

in

general ,

including

learning

via

an

eLearning

environment. Feedback involves providing learners with information
about responses, whereas reinforcement affects the tendency to
make a speci fic response again.

Feedback can be positive ,

negative or neutral. Reinforcement is either positive, thus increasing
the response, or negative and thus decreasing the response of the
learner.
ELearning

is

multimedi al

and

can

i nclude

v arious

multimedi al

elements such as text , vi deo, graphics, sound and animations. Khan
(1997:11) indi cates that students can be taken on virtual, interactive
tours to museums, experiments, simulations libraries or archives by
means of eLearning. Sophisticated World Wide Web software allows
for the creati on of three-dimensional virtual world or virtual realities
that are interactive and can be controlled by the user.
Vi rtual

classrooms

platforms

whereby

are
the

open

systems

student

can

serving
move

as

i nternational

outside

of

the

conv entional classroom, unlike books or compact discs that are
closed systems predetermined by the course designer (Relan &
Gillani , 1997:43). Instructors can easily create online courses that
are globally accessi ble (Van der Westhuizen , 1999:49).

35

eLearning i s distance, and time and device i ndependent.

Relan

and Gillani (1997:43) explain that virtual classrooms extend the
boundaries of the classroom to any geographi c location and are
increasingly used to facilitate distance education programmes.
Web based learning environments are also independent.
The World Wide Web (WWW) provides instant and virtually unlimited
access

to

online

resources

and

allows

for

access

to

several

databases at institutions and organisations all ov er the word. These
may be used, normally free of charge, by users at their own leisure,
and i f the need exi sts, printed out.

The Worl d Wi de Web , which i s

part of the Internet, provides i nstant and virtually unlimited access
to online resources. Online recourses may be electronic v ersions of
textbook or paper-based content.
World

Wi de

Web

(WWW)

for

Instructors post content on the

information

access

from

many

locations, reduction of printing requirements and the timely delivery
of information (Van der Westhuizen 1999:52).
eLearning supports cross-cultural interaction and the dev elopment
of virtual cultures.
the

World

Wi de

eLearning environments that are presented on
Web

(WWW)

are

accessible

worldwide

and

therefore Hedberg (1997:51) warns that virtual classrooms are filled
with cultural bi ased lesson plans and culturally i ntuitive interfacing.
Collis and Remmers (1997:86) identifies several barri ers i n terms of
cultural di fferences, i ncluding problems of human language and
vocabulary, di fferences in educational cultures and environments,
teaching

style

di fferences

and

techni cal

problems

such

as

platforms, operating systems and hardware.
Learners can control their own learning as it is entirely up to the
students’ own preference whi ch links on the World Wi de Web
(WWW) h e or she deci des to pursue (Relan & Gillani , 1997:44).
McCormack and Jones (1998:22) explain that the combination of
computer

medi ation ,

platform

and

geographi c

and

temporal
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independence help increase the feeling of control that students
have over thei r learning experience, contributing to motivational
levels.
eLearning environments allows for online assessment whi ch sav es
time,

reduce

turnabout

Westhui zen , 1999:55).

time

and

reduce

resources

(Van

der

Online assessment evaluates the extent to

whi ch the students hav e attained the set outcomes.

A number of

assessment strategi es are employed in eLearning environments,
includi ng

portfolio

assessments,

performance

assessments,

negotiated assessments and authenti c assessments.

Results of

online assessments can be stored in databases for examination and
reporting and results are av ailable online to students (Van der
Westhui zen , 1999:56).
Adult learners often have full-time occupations and cannot attend
resi dential courses, therefore eLearning allows for just-in-time, selfdirected learning.

Just-in-time learning refers to the fact that the

person that needs training receives those skills and knowledge when
it is required. Educational technology tools like the World Wide Web
(WWW) best facilitate just-in-time-training (Van der Westhuizen,
1999:57). The recipi ent of online courses i s not required to travel to
courses, conferences or li brari es and therefore the limitation of not
being able to attend residenti al courses is diminished.
The use of eLearning environments encourages environmentally
sound

educational

practices

(Khan ,

1997:

16)

and

allows

the

instructi onal designer to reduce the cost of learning materials.
Expertly designed virtual classrooms may significantly reduce the
amount

of

assessment

paper
results

used
and

for

other

schedules,

course

administrative

programmes,

information

that

is

normally presented in paper.
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The most obvious adv antage for using eLearning environments is
that it can adopt all of the adv antages of distance education over
conv entional education like convenient flexible learning in own
time

and

place

(Porter,

1997:

13).

Students

can

control

their

learning environment to a large extent as they hav e the choi ce to
study, when to study, the kind of feedback they give and requi re
and the use of a range of medi ums, privately or publicly, i n whi ch
they can express themselves, e.g. email, discussion forums or web
page publications (Van der Westhuizen 1999:54)
eLearning will benefit students who are used to being ‘spoon-fed’
on the basi s that students can no longer be passive about their
learning. Thi s view i s endorsed by Hawkes and Cambre (2000), who
clai m that in order to gain results, students must take responsibility
for thei r own learning.

Kershaw (1996) proposes that students will

not automati cally become conscientious, self motivated individuals
and that success in fact depends on the level of interaction
between students and lecturers that is required to stimulate good
results. Not all students respond well to an eLearning environment.
Cooper (1999) poi nts

out that independent learners

have the

potenti al to be successful i n distance education, howev er those
lacking in the skill to study independently will not react well in an
eLearning

environment.

Courses

should

therefore

be

tailored

speci fi cally towards the di fferent learning styles as students will
react di fferently to the changing paradi gma of learning, thus
implementation should not occur across the board.
eLearning i s effective for use in the training of individuals to
complete forms, e.g. si mple twenty-minute courses on how to
correctly fill in an expense form and how it can save time.
When learners enter an eLearning environment for the first time they
probably know how to use the World Wi de Web. Ev en i f they do not
have this knowledge, the tools for accessing the web are fai rly
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si mple, whi ch makes the process practi cally effortless (McCormack
& Jones, 1998:21).
eLearning can be used effectively as a replacement for existing
classroom training, or as part of blended information technology
and classroom based training solution.

More and more companies

are using eLearning as part of a blended training solution, reducing
the high cost of classroom training with eLearning, while keeping
the human contact of a classroom.
eLearning can be facilitated by vari ous appli cation modes whi ch
are at first hybri d or blended learning applications, where some of
the

elements

are

facilitated

online,

and

other

elements

are

facilitated in the face-to-face environment (Van der Westhuizen,
2002:[online], secondly “web-based” or “fully onli ne” appli cation
modes where eLearning i s used to substitute face-to-face teaching.
Learners in eLearning courses usually nev er attend a lecture and
never meet their faci litator face to face (Van der Westhuizen,
2002:[online]) Supplementation of traditional contact teaching is
the third application mode where courses are taught face-to-face ,
but may be supplemented by additional learning material on the
web (Van der Westhuizen, 2002:[online].
eLearning sav es learners money (Horton 2000:20). Learning facilities
provided on the World Wi de Web mi ght be a fraction of the cost of
enrolling at religi ous institutions and/or continuously buyi ng recent
books on i ssues that mi ght be of interest.

Connectivity by usi ng

ISDN, or ADSL lines ensure that a flat rate is pai d by the user and
takes

the

strain

away

from

having

to

access

the

eLearning

environment cost effectively.
eLearning i s perfectly suited to inform learners or prospective clients
about a product launch or interactions in a company environment.
If the need exi sts to i nform people of a new product that is due to
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be launched, eLearning can be created once for a specific product
and

delivered

in

a

single,

unified

message

or

by

means

of

information to an unlimited number of learners si multaneously.
Creating an eLearning environment once that will educate all
employees, that is, new and existing employees, or to use the
network correctly, can minimize the burden of common network
support calls. A on ce off created eLearning environment can then
be used on demand to inform and educate the relevant regulations
of a company that hav e to be conferred to the employees.

New

and existing employees and/or company visitors will benefit by this
eLearning environment. The only prerequisite for learners to access
an eLearning environment is access to a personal computer or hand
held device, such as PDA or mobile phone.
Online education i s available to all students regardless of their
location, age, ethni city, gender, language, physi cal limitations, etc.
Courses

may

be

set

up

that

contributions

anonymously, which i s less i nhibitive.

may

be

made

Students may experience

anonymous parti cipation as bei ng more secure and they may be
more confi dent in participating in the learning process (Van der
Westhuizen 1999:49).
3.3

CHALLENGES OF eLEARNING
Negative reports on eLearning mostly focus on badly desi gned
eLearning environments rather than on negative aspects of online
education as a concept (Van der Westhui zen , 1999:61). Some
challenges that mi ght face eLearning are bri efly mentioned i n the
following paragraphs.
Nipper (1989:67) indi cates that eLearning might pose a threat to
learners

who

are

unfamiliar

with

computers

and

unaccustomed to expressing themselves in writing.

who

are

The critical

success factors in an eLearning environment are di fferent to those
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in a traditional learning environment.
that

students

who

have

prior

One of the key factors are

experience

of

using

information

technology wi ll generally be more successful i n a virtual learning
environment than those who do not (Volery & Lord, 2000). Shabha
(2000) extended this line of reasoning by noting that students ov er
the

next

ten

background

years
and

will

will

come

hav e

from

a

a

greater

wi der

age

variety

range

of

and

education

experience.
Limited

access

detrimental

to

to

computers

the

success

and
of

modems
an

(Davie,

eLearning

1989:77)

is

environment.

Researching the accessi bility of access to computers and modems
in the specific market for which the eLearning environment will be
created is therefore essential.
Connecting to the Internet ensue cost that must be met by the
learner (McCormack & Jones, 1989:22).

Broadband connections

ensure speedy and efficient delivery of learning material via an
eLearning environment.

This type of connection is expensive and

requi res sophisticated hardware to execute well. The hi gh cost
occurred with this type of connection will cause not all students to
be able to afford it, and subsequently not being able to use the
World Wi de Web (WWW) efficiently. Instructional designers will have
to bear thi s in mind when creating an eLearning environment.
Connections to the Internet might be unreliable, slow or limited and
mi ght

cause

frustration,

and

fai lure

of

learning

outcomes,

as

learning material cannot be accessed and downloaded in time to
support effi cient learning.
Hardware limitations can result in the “small window” problem that
holds that computers can only display 25 lines of text (Davie,
1989:78). Thi s might cause a strain on the learning outcomes as the
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inclusive concept of the learning material i n general mi ght be
ov erlooked.
Teachers struggle to authenticate assignments in both traditional as
well as in virtual classrooms (McCorm ack & Jones, 1998: 25-26). It is
very easy to obtai n learning materi al and information from the
World Wide Web (WWW) and to edit it for submi ssion.
The i ssue of isolation caused by eLearning has sparked a rigorous
debate amongst researchers.

The lack of interaction associated

with eLearning is of prime concern to Cooper (1999: xxxvi ), who
remarks “electroni c contact cannot currently sustai n the qualities
and multi-dimensionality of the kind of tutor-student relationship
that real learning seems to require”. This opinion is further supported
by Bourner and Flower (1997) who suggest that if technological
dev elopments are to be incorporated into hi gher education; this
should be accompanied by increased human contact.

Moore

(2000) cl ai ms, from experience, that distance learners require a
great deal of interaction , although mainly with the purpose of
giving reassurance that everything is ‘going okay’.

According to

Mi chailidou and Economides (2003), the development of a virtual
world motivates students to partici pate in the education process by
exploring and playi ng with the lesson material.
provide

an

active,

i ndependent

student

It can potentially

centred

and

tutor

facilitated engagement, whi ch enables communi cation with other
students and tutors that may not always be enabled within the
traditional classroom setting.
Av ailability of user fri endly web-design programs allows users, not
educated as teachers, to create eLearning environments whi ch may
result in usi ng no, or poor, education princi ples.
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3.4

PEDAGOGICAL DIMENSION OF ELEARNING
At the root of educational endeavours lies pedagogy which refers
to the theories, philosophies and strategies that interact to create
learning environments consi dered to be educationally sound (Van
der Westhuizen, 1999:75). Pedagogy can further be described as all
of these strategies and methods that a teacher uses to ensure that
hi s teaching i s successful.
beliefs

held

about

A person’s pedagogy embodies the

students,

the

attri butes

of

the

medi a

technologi es and he essenti al qualities of the relevant content
(Bronack and Ri edl , 1998:165).

Th e technology tools used for the

delivery of di stance education do not determine the teaching and
learning

that

will

take

place

in

the

virtual

teachi ng-learning

situation (or any other teaching-learning situation for that matter).
Rather,

it

can

be

assumed

that

di dactical

and

pedagogi cal

princi ples that are sound for conventional teaching will probably be
sound for online education too. Jones (1998: 1 689) states that it is
important to understand that the World Wi de Web (WWW) cannot
guarantee learning, and it is the pedagogical learning dimensions
that

are

desi gned

and

bui lt

into

web-based

instruction

that

determine the worth and effectiveness of the World Wide Web
(WWW) as instructional medium.
The Instructional Ev ents of Gagne (Annexure G) are best used
coupled with the analysi s of the potential web-based instructions as
gui deline i n Instructional Desi gn, which may result in the design and
dev elopment of virtual environments that may be on the brink of a
new frontier in education (Ri tchie & Hoffman , 1997, 138).
Traditional teaching and learning skills need to change in order to
get maximum benefit from eLearning (McFadzean , 2001); hence
lectures are posed with the task of dev eloping a new model of
effective teaching. Many researchers have attempted to lay down
criteria for successful online teaching, although fi ndings are mi xed.
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McFadzean (2001) concentrates on the psychological aspect of
learning, purporting a need to shi ft from behavioural and cognitive
approaches

(wh ereby

the

learner

controls

the

learning)

to

a

humanist approach , where learners can take control of their own
learning.

The

humanist

approach

suggests

that

the

aim

of

education i s to assi st students to achi eve self-actuali sation and
consequently the role of the learner shi fts from i nformation provider
to supporter – encouraging students to feed thei r own curi osity. Th e
key message here is that students are not spoon fed, but rather
shown

the

way.

Moore

(2001)

extends

this

basic

outline

by

proposing tacti cs to get learners to successfully take control. This
student-focussed approach is not supported across the board.
Research carri ed out by Learning Peaks (2001) i mplies that in an
online

environment

the

role

of

a

lecturer

focuses

more

on

administration than teaching.
3.5

APPLYING eLEARNING TO CHRISTIAN RELIGIOUS EDUCATION
In the following paragraphs some of the features and benefits of
eLearning i s applied to Christian religi ous learning.
eLearning

is

expanding

fast

as

a

workable

way

of

deliveri ng

education (Mantyla & Woods, 2001:1), thus it should be readily
accepted as a means of assisting Christian believers in their daily
communion and growth as children of God. Accessing the Word of
God is becoming increasingly di fficult in today’s ever demandi ng
working environment. Howev er, it is at the work place that most
people requi re answers instantly, life giving answers whi ch can be
provided by means of electroni c instruction based on the Word of
God. The basi s of creating a Christian eLearning environment will be
the same as for general education princi ples.

General education

princi ples such as Gagne’s ev ents of instructions or the ACRS Model
that can be found with thi s dissertation as Annexures G and H.
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Duri ng the last ten years, the Internet and the World Wi de Web have
fundamentally
learning

altered

(Anderson

the

&

practi ce

Elloumi ,

2004:

of

di stance

i x).

teaching

Conventional

and

course

material used in the past are being replaced by communication
technologi es whi ch has infiltrated all levels of education by policy,
but

also

by

replacing

or

supplementing

delivery (Murph y, Walker & Webb, 2001:2).

conv entional

course

Thus it also became

necessary to facilitate Christian religious education, not only on a
general lev el, but also on a more personal lev el as such in the
eLearning environment.
eLearning is a recent, but rapidly developing field (Al dri ch, 2001:4).
Congregation members of all age groups are currently faced with
the information barrage from the World Wi de Web.

A younger

congregation member might feel more comfortable with the rapi dly
dev eloping and changing fi eld of eLearning and sees it as a
challenge, whi lst the older generation congregation member might
have

to

be

urged

to

use

the

created

Chri stian

eLearning

environment as they might feel i ntimi dated by electroni c medi a.
Howev er, the Internet i s currently an accepted mode of delivery for
teaching and learning (Abbott, 2001:2), and should therefore be
accepted as such by the Christi an as mode of religious instruction.
eLearning has certain definite adv antages over traditional face-toface teachi ng.

It facilitates deep learning and provides access to

“ri ch multi-sensory learning experi ences” (Van der Westhuizen, 2002”
[online].

Multi

sensory

spi ritual

experience

of

learning
the

experiences

Christi an

will

enhance

congregation

the

members

accessi ng an eLearning environment as it i s at times di fficult to
understand the time in which the Bible was written, and therefore to
apply the speci fic meaning of the text to this day and age.
Furthermore learners are exposed to real-world data, get a more
thorough learning experience and dev elop better thinking skills
(Horton, 2000:22) when interacting within an eLearning environment.
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Interacting with real-world data is especially important for the
Christian as the vali dity of Bi ble based, li fe instructions, and come
clearer to the front when underwritten by real life experience of
others.
eLearning also provi des access to web-based resources, such as email facilities, the storing of i nformation and collaborative tools
such as discussi on forums (Horton , 2000:19).

Discussion forums

should encourage fellow Chri stians to respond to the needs, and to
share in the joy of a fellow Christian , whether it be emotionally,
financi ally or merely work related and/or to di scuss their own
experiences.

Sending e-mail to the respective church leaders of a

congregation can also be of the utmost importance to the well
being of a congregation as needs, gri evances and such could be
addressed

i nstantly.

Success

depends

on

the

church

leaders

answering the messages promptly.
eLearning facilitates self-directed learning (Van der Westhuizen ,
2002: [online]. Thi s means that learners can learn on their own, at
their own pace, at a time and place that suits them (L autenbach
2000:24).
world,

Due to the ever-increasi ng pressure of copi ng in this

the

Christian

needs

a

learning

mechanism

that

would

facilitate learning at a conv enient time and place. It i s important
for Christians to continue learning, as being i mperfect creates a
strive to holiness and the likeness of Jesus Christ throughout their
earthly

exi stence.

Li felong
their

learners
lives

are

(Patel,

people

Kinshuk

who
&

continue

learning

throughout

Russel,

2000 :

[online].

Li felong learning refers to all learning activity undertaken

throughout li fe, with the aim of improving knowledge, skills and
competence within a personal , civic, soci al , and/or employment
related perspective (European Commission 2001:9).

Thi s need can

be perfectly met by means of an eLearning environment where
motivational Bible based learning materi al i s displayed.
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eLearning facilitates interactivity and communi cation as stated by
Van

der

Westhuizen

(Van

der

Westhuizen:

2002:

[online].

Communication is vital in the Christian community, not only on
issues such as seminars and teaching sessions, but also for the
individual that needs to interact with fellow Christians regarding
daily matters, whether it is on spiritual matters or on issues such as
health or the rearing of children. Shari ng religi ous experi ences as
well as dai ly li fe experiences in a Christian eLearning environment
wi ll ensure that learners benefit from each other’s experiences
(McCormak & Jones, 1998:141).
Group interactions between learners are facilitated by the use of
discussi on forums ev en though learners need not even be in the
same geographical area (Passerini & Granger, 2000:3), as quoted by
(L autenbach, 2000:15).

Recently countries are drawn together ,

functioning as one entity in areas such as warfare, economics, and
the like.

Functioning in partnership is also true in creating learning

material, sending religious messages and communication between
Christians all over the world.
eLearning can be facilitated by vari ous appli cation modes whi ch
are

hybri d

or

application

blended

modes

learning,

and

web-based”

supplementation

of

or

“fully

traditional

online”
contact

teaching (Van der Westhuizen, 2002: [online]). The “web based” or
“fully online” application mode above will be used in the creation
of a Chri stian eLearning environment – providing it serves the overall
purpose

of

di fferent

learning

modules.

Furthermore

supplementation of traditional contact teaching will be used with
the specifi c congregation where current and additional learnin g
material wi ll be avai lable on the eLearning environment.
eLearning can also be asynchronous or synchronous. The eLearning
environment

created

will

have

a

component

of

asynchronous

learning where the user of the learning environment will be able to
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communicate by means of email. The user will be prompted to post
questions that refer to hi s/her specifi c life ci rcumstances.
wi ll

also

be

able

to

post

learning

experi ences

The user

that

he/she

experienced.
According to Khan (1997:11) eLearning is multimedi al and can
include vari ous multimedi al elements such as text, vi deo, graphi cs,
sound and ani mations. Using the multimedial elements of eLearning
wi ll be benefi cial in desi gning a Christian eLearning environment as
recordings of congregation teaching sessions and sermons can be
accommodated on the eLearning environment in order to make it
accessi ble to all congregation members.
Relan and Gi llani (1997:43) i ndi cate that eLearning is distance and
time independent. It is of importance to the specific Christian
congregation to ensure that learning material is accessible to all
congregation members regardless of di stance and time. Learning
material in a Christian environment is not of a passing phase as the
truths and teachings proclaimed stays applicable throughout the
ages.

Learning

material

will

stay

applicable

ev en

if

al l

congregation members do not access it simultaneously.
The World Wide Web (WWW) provides instant and virtually unlimited
access

to

online

resources

and

allows

for

access

to

several

databases at institutions and organisations all ov er the word.
wi ll

be

an

adv antage

for

the

Christi an

believer

in

This

retrieving

additional information in order to study the Word of God even
though the WWW wi ll have to be accessed with the utmost care in
order not to be misled by i ncorrect , non biblical teachings.
Christian adult learners mostly hav e full-time occupations (except
for

church

offi cials)

and

congregation at all times.

cannot

attend

courses

at

their

Being able to log onto an eLearning
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environment created for their speci fic Christian congregation will be
benefi cial as they wi ll be able to do so at their own time and pace.
The aim when designing a Christian eLearning environment and
usi ng the features of the World Wi de Web (WWW), for the speci fi c
congregation , wi ll be
•

to

enable

the

users

to

become

aware

of

a

spi ritual

interpretation of life from a Chri stian perspective,
•

to

assist

the

users

in

their

search

for

answers

to

the

fundamental questions about the meaning and purpose of li fe,
•

to help them understand the relevance and challenges of the
Christian religion,

•

to lead users to increasing stature in Chri stian character,

•

to enable users to encounter Jesus in their lives,

•

to assist users in dev eloping a good knowledge of the Bible
and a real love of God’s Word as a blueprint for their lives,

•

to present Christianity as a li festyle, and

•

to explain the Bibli cal princi ples of this lifestyle (Watson:
O’Keeffe, 1992:99).

Furthermore

users

will

be

assisted

in

understanding

that

as

Christians a call to di scipleshi p is a call to the i mitation of Christ.
Users

will

Christian

also

be

Biblical

provided

with

perspectives

an

opportunity

instantly

via

an

to

access

eLearning

environment.
3.6

OVERVIEW OF eLEARNING ENVIRONMENTS CURRENTLY AVAILABLE
In order to successfully create a Christian eLearning environment it
is essential to study eLearning environments currently av ailable on
the World Wi de Web.

There are literally hundreds of eLearning

environments/websites listed by di fferent search engines.
these

and

other

websites

that

were

consi dered

as

A few of
eLearning

environments were ev aluated by means of the followi ng criteria:
49

accessi bility,

appearance,

content,

functi onality,

links

suppli ed

(additional information) and the relev ance of the site. The link that
proved the most useful in studying eLearning environments was
ht t p :/ /www.elearningawards .eun.org/ww/e n/pub/ele arningawards2004/s
howcase/top_100 .htm .

3.6

CONCLUSION
It can be concluded that Electronic learning provides i nstant and
virtually unlimited access to online resources, and allows for access
to several databases at institutions and organi sations all over the
word by means of the World Wi de Web (WWW). Thi s fact enhances
the

opportunity

to

dev elop,

environments on the WWW.

desi gn

and

host

Additional information on eLearning

topi cs can easily be accessed by means of hyperlinks.
learning

extends

the

eLearning

boundaries

of

the

classroom

Electroni c
to

any

geographi c location and is i ncreasingly used to facilitate distance
education

programmes.
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CHAPTER 4
RESEARCH DESIGN

4.1

INTRODUCTION
An i mportant aspect of this research is that the dev elopment and
desi gn

of

the

eLearning

environment

was

done

only

after

Chapter 5 on the research results was completed.
4.2

RESEARCH DESIGN
Research wi ll be done in a speci fic congregation , whi ch entai ls
the

systemati c

gathering

of

data

and

the

methodological

planning of the study. The research applied in this study allowed
the

researcher

research

also

to

focus

on

attempted

to

a

parti cular

i denti fy

the

situation ,
relevant

and

the

processes

influencing each other (Bell , 1993:8)
The research includes questionnaires that determine the speci fic
needs of individual congregation members, as well as interviews
with cell group leaders that will determine what the educational
needs in smaller groups and/or individual needs are regarding
Christian religious education. Knowledge will be constructed that
wi ll lead to improv ement and change in the speci fic fi eld of
Christian education at indivi dual and congregation level. The
aforesai d wi ll culminate in the development of an e learning
environment.
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Many data gathering methods will be applied to this study by a
si ngle researcher; (Swart , 1994:162) whi ch will i nclude qualitative
methods, such as observation , document studies, questionnaires,
interviews, and the actual usage and evaluation of the elearning environment created.

The aforesaid wi ll be conducted

in a real-li fe situation (Denscombe, 1998:31) where the real-life
experiences of the respondents regardi ng thei r speci fic needs on
religious trai ning and/or education wi ll be studi ed.
The researcher in this qualitative study will be the main instrument
for gatheri ng and analysing data. (M erri am , 1998:7)
Qualitative research was used in thi s research as it is important to
determine what the content and structure of the eLearning
environment must be. The content and structure are determined
by the results in Chapter 5 of the qualitative research.

In

qualitative research , the data gathered are not analysed by
using

a

statistical,

quantitive

method,

but

rather

by

using

qualitative methods. Thi s type of data is successful in descri bing
small numbers of people (Welman & Kruger, 1999: 186).

The

researcher ai med to address small groups, i .e. home cell groups,
in the di fferent congregations by interviewing home cell leaders
of the speci fi c congregation , having parti cipant’s complete
questionnaires, and by comparing information in the respective
home cells.
An y qualitative data are the result of a process of interpretation
(Denscombe
interpreted

1998:
by

208).

means

of

The
a

data

consi stent

in

this

research

standard

set

by

were
the

researcher, and was i nterpreted by the researcher only. Th e
researcher must select a parti cular approach to analyse and
interpret the data. The researcher can use either “ethnographic
summary”

or

“systematic

coding

through

content

analysi s”

(Welman & Kruger, 1999:201). The data in this research was
studied by means of systematic coding through content analysi s.
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Transferability in qualitative research refers to whether other
researchers can apply the findings to other contexts or repli cate
the research by using other parti cipants. The transferability of the
findings in this research are defi nitely transferable as church
leaders

can

use

the

i nformation

obtained

from

their

congregation members regarding their spiritual needs i n order to
ensure that they fulfil their shepherd task in their congregation .
The research will also enable congregations who are interested in
usi ng the Christian eLearning environment to understand the
needs of the general home cell member as depi cted i n the
speci fi c congregation.
4.3

RESEARCH METHODOLOGY
Research was done with a speci fi c congregation , whi ch entails
the

systemati c

gathering

of

data

and

the

methodological

planning of the study. The research methodology applied in this
study allowed the researcher to focus on a parti cular situation ,
and

the

research

also

attempted

to

i denti fy

the

relevant

processes influencing each other (Bell, 1993:8).
The method of researching the specifi c congregation was chosen
for

the

speci fi c

congregation

for

what

it

can

show

about

Christian religious education in the speci fi c congregation as a
whole (Merri am , 1998:33). In qualitative research dependability
refers to the extent to whi ch the researcher’s categori es and
explanations correlate to what is actually true.

Dependability

relates to how consistent the findings are (Krefting, 1991: 221 ).
The

fi ndings

in

thi s

research

are

consistent,

as

the

same

questionnai res were used for di fferent Christian congregation
members and thei r respective church leaders, and therefore
dependable.

Consistency

was

created

furthermore

when

interviewing by means of using a set standard of questions, and
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was done by the researcher only.

Information derived by the

questionnai res was sci enti fically studied and analysed.
4.4

DATA ANALYSIS
Data analysis begins with a review of the plans or proposal upon
whi ch the work is centred (LeCompte & Preissle, 1993:233). This is
to ensure that the process is consistent with the original research
question. In this research paragraph 1.6 indi cates the structure of
this research. The data was read and re-read on a continuous
basi s throughout the research.
In order to analyse data it is necessary to codi fy it, and, i f
necessary, depict it in di fferent types of charts, e.g. pi e chart ,
frequency di stribution , etc. (Goddard & Melville, 2001: 54-56) The
research data collected by means of the questionnaire herewith
wi ll be interpreted by coding it, and the data made easy to
understand by m eans of usi ng tables and charts.

Coding i s

necessary

what

in

order

to

determine,

as

example,

the

preferences are for a speci fi c age group regarding teaching
material that will be used i n the e learning environment. The
interviews will be transcribed and made available in the this
dissertation as it is i mportant to note the advice and preferences
the

cell

group

leaders

of

the

speci fic

congregation

gave

regarding the content of the e learning environment.
Analysi ng qualitative data requires an approach that would
ensure that the interpretation of the data is easy.

The research

data collected were i nterpreted and the data made easy to
understand

by

means

of

using

tables

and

charts.

The

interpretation i s av ailable in Chapter 5 provided within this
research document.
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The data assembled wi ll aid the researcher in ensuring that the
created e learning environment will meet the standards and
requi rements of both the leaders and the members of the
speci fi c congregation.
Data

was

analysed

University

of

by

the

Johannesburg,

department
i.e.

of

Statcon.

statistics
The

of

the

completed

questionnai res were taken to Statcon where an interview took
place with a representative of Statcon.

Th e researcher had to

answer questions such as what she was attempting to achieve
with this research and what the ultimate goal was with the
questionnai res.
was

the

The researcher explained that the ultimate goal

desi gn

eLearning

and

dev elopment

environment

for

a

of

speci fi c

a

Christian

religious

congregation.

The

proposed outcomes of the research were studied whereafter the
data was analysed by STATCON.
interview

the

data

was

During a second and third

discussed

and

received

by

the

researcher.
The data in this study were analysed by means of:
4.4.1 Observations
Observations were made objectively and non-biased by the
researcher duri ng formal reli gious education sessions.

The

observation data requi red serv ed merely as a record of the
behaviour of the congregation members and the content of
topi cs taught.
This information was used as confirmation of the behaviour of
congregation members during formal learning sessions, the
willingness of members to contribute to class discussions and
to ask questi ons, as well as to record the interest of members
in various reli gious topi cs in order to determine the content
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and length of topics used in the planning and desi gns of the
eLearning environment.
4.4.2 Document studies
Document studies were done by means of gathering course
material that was presented by a speci fi c congregation during
the years of 2004 and 2005. The above program/s and course
material were studied by the researcher and i s av ailable for
verifi cation on request. The course material was used as
reference

to

the

interest

and

educational

needs

of

congregation members and to determine what topi cs must be
included in the eLearning environment.
4.4.3 Questionnaires
Questionnai res are effective instruments for gathering data
from many parti cipants (Wi lkinson, 2000:42), and was therefore
used i n this research to ensure that as much as possibl e
information

were

congregation ,

retrieved,

but

not

also

only

from

from
the

the

speci fi c

congregations

representatives at large.
When compiling a questionnaire, a researcher can find either
‘factual information’ or ‘opinion’.

The latter can create

di ffi culties si nce the participant is the only one that can
answer truthfully (Bless & Higson-Smith , 1995:119). The majority
of the data in this research was based on factual information
and

on

personal

preferences

regarding education topics.

of

congregation

members

The value of the contribution of

truthfully taking part in the research was brought under the
attention of the parti cipants.
research
education.

was

conducted

Factual

in

They also realized that the
order

information

was

to

further

gathered

spi ritual
regardi ng
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instances such as frequency of attending services, reading the
Bi ble, spending time studying the Word , spiritual educational
needs, and personal particulars such as age, gender, etc.
A questionnaire is attached in Annexure B that was used for
both

church

speci fi c

leaders

and

congregation ,

congregation

as

well

as

members

with

of

the

congregations

throughout South Afri ca. The parti cipants had to complete the
questionnai re by indi cating yes or no, or by choosing from a
li st.

The questionnai re was constructed by the researcher on

the principles of finding information that will assist in the
planning and desi gn of a Christi an eLearning environment.
The questionnaire was examined by a professor at the Statcon
division

of

the

University

of

Johannesburg.

Annexure

A

consists of the initial form used as introduction to obtain
parti cipants at the South African Theological Seminary (SATS).
4.4.4 Interviews
Interviewing

entails

“direct

personal

contact

with

the

parti cipant who i s asked to answer questions” (Bless & Hi gson
Smith, 1995: 106). The researcher made appointments with the
mini ster/s

and

congregation.

congregation

members

of

the

speci fic

Interviews were held in such a way as not to

influence the participants in any way.
Furthermore interviewing requires the ability to talk and listen.
When planning the interview, the researcher has to keep in
mind the data, which is essential to know, the venue of the
interview, the reporting and recording of the i nterview and
the transcri ptions and analysis of the interview (Wi lkinson,
2000: 48). The researcher did audi o recordi ng, transcri ption &
analysi s. The v enue of the interviews di ffered according to the
needs or preferences of the parti cipants. The transcription of
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an interview with one of the home cell leaders can be found
in Annexure D.

The data derived form interviews were not

used

to

in

order

develop

and

desi gn

the

eLearning

environment, and does not form part of the research desi gn,
but was consi dered as anecdotal and subjective evidence.
The method used in this study was that of a ‘semi-structured’
interview (Denscombe, 1998:113), i n whi ch the interviewer had
a structured plan of i nvestigation , i .e. a set of pre-determined
questions, but the participant was expected to talk most of
the time in a “natural, conversational way” (Babbi e, 2001:259).
The interview focused on obtaining qualitative data.
The use of i nterviews i s often criticized because of the effect
of leading questions: often , the way a question is phrased or
the way in whi ch an eyewitness is probed can i nfluence the
answer

given

by

the

participant

(Kv ale,

1996:

154).

The

researcher in this study tried under all circumstances not to
influence the parti cipants either by leading questions or by
means of eye contact. A comfortable relaxed atmosphere
was kept throughout all interviews, whi ch ensured that the
parti cipants were not i nfluenced in answering questions or
giving thei r opinions.
4.5

PARTICIPANTS
It was requested that the di fferent participating home cell
leaders should hand the questionnaires to members of the home
cells on their own discretion , thus the participants were chosen
randomly by the researcher.

The researcher di d not choose

members on purpose for the contribution that they would be able
to

make

to

this

study.

Representatives

of

congregations

nationwide completed the questionnaires themselv es.

Thus the

sample they constituted can be regarded as representative of
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Christian

congregation

members

throughout

the

country

(Welman & Kruger, 1999:62).
4.5.1 Specific congregation
Congregation members from the specific congregation that
were actively involved in home cell groups and those not
actively

i nvolved

in

home

cell

groups

were

used

as

parti cipants. Members of the congregation included nonactive members who are listed at the church as congregation
members, but who do not take part in home cell activities.
The

congregation

members

not

actively

involved

congregation activities were contacted via e-mail.

in

Only

members that supplied the church admi nistration with e-mail
addresses were contacted.
Home

cell

participation

represented

members

actively

involved in meeting once a week, excludi ng Sunday sermons
and/or other church activities.
congregation ,

as

supplied

All home cell leaders i n the

vi a

a

li st

from

the

church

admi nistration , were contacted to parti cipate as partici pants
in this research in order to ensure a representative research
base.
Congregation

members

from

both

these

categories

were

chosen on purpose as to determine the specific needs of both
groups.

The assumption is that non-active members mi ght

become active members i f they are able to participate on
their own time, at their own place, and also in private through
an e-learning environment, thus obtaining value through it.
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4.5.2 Congregations nationwide
Members

of

Christi an

congregations

nationally

were

contacted by means of the document in Annexure A, in order
to be used as parti cipants in this research. These members
indicated

during

a

conference

of

the

South

African

Theological Seminary (S ATS) that they would be willing to
parti cipate. The congregation members mostly constituted of
pastors and/or church leaders.

This group were chosen as

parti cipants in order to compliment the parti cipants of the
specific congregation and to achieve representation of the
broader Christian community in South Afri ca.
4.6

TRUSTWORTHINESS
Participants
accepted

in

research

ethical

normally

ri ghts.

These

hav e
are

certain

generally

“privacy,

voluntary

participation, anonymity and confidentiality” (Bless & HigsonSmith , 1995: 102). In thi s research all partici pants voluntary gave
their personal parti culars in order to be contacted to complete
questionnai res. Howev er, when completing questionnaires, the
parti cipants were not asked to furnish their personal parti culars
as this might deter them from completing the questionnaires in a
totally honest and non-biased way.

The confi dentiality of the

respondents’ answers in the questionnaires was therefore kept
intact. Completed questionnaires and interviews were not at any
stage linked to the person of respondents in this research.
All parti cipants in the research are volunteers who indicated that
they would be wi lling to assi st in improving religious and/or
church education i n both their speci fi c religious environments
and a broader Chri stian education. Four hundred and thirty two
congregation members of the specific congregation were asked
via

e-mail

to

complete

the

questi onnaire.

Participation

is
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voluntary and parti cipants had to either e-mai l the questionnaire
to the researcher or send it by regular mail.

In this research all

parti cipants voluntary gave their personal particulars in order to
be

contacted

to

complete

questionnaires.

However,

when

completing questionnaires, the partici pants were not asked to
furni sh thei r personal particulars as this mi ght deter them from
completing the questionnaires in a totally honest and non-biased
way.

The confi dentiality of the respondents’ answers i n the

questionnai res

was

therefore

kept

intact.

Completed

questionnai res and interviews were not at any stage linked to the
person of respondents in this research.
Permi ssion

was

given

by

the

church

board

of

the

specifi c

congregation to contact congregation members. A coveri ng
letter accompanied the questionnai re that explained to the
congregation

members

the

ultimate

goal

of

creating

an

e

learning environment for the specific congregation.
Participants from congregations all over South Afri ca indi cated
that they would be willing to take part in the study and were
therefore contacted likewise.

The purpose of the research was

explained to these v olunteers during a conference at the South
Afri can Theologi cal Seminary in October 2004.
All respondents completed the questionnaire by simply typing/or
drawi ng

an

“x”

next

to

the

relevant

answer.

Any

of

the

participants has the ri ght not to complete the questionnaire. The
contact details of the researcher were li sted on the questionnaire
in order to inform the researcher of any change regarding their
voluntary parti cipation.

Anonymity of the parti cipants in the

questionnai res was guaranteed by omitting questions regarding
their names, addresses and personal particulars. A v oice recorder
was used duri ng interviews with the cell group leaders of the
speci fi c congregation.

The researcher tri ed at all times not to
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mention their names duri ng the interview in order to protect their
anonymity. Not one of the participants was under the age of
ei ghteen; therefore no consent from parents and/or guardians
was necessary regardi ng parti cipation in the research.
Participants completing the questionnaire risked no harm when
partaking i n the research as they were not physi cally contacted,
but had to complete the questionnaire in their own private
circumstances and return it via e-mail or regular mail.
Interviews took place either at the premi ses of the church or at
the individual homes of cell group leaders and thus they were at
no stage under threat of physi cal harm.

Please take note that

the venue where the interview took place was a personal choice
by the respondents. The researcher is competent to relate and
communicate

with

fellow

Christians

in

both

the

speci fic

congregation and with members of congregations nationwi de, as
she is an active member of the congregation , and was so for the
past 11 years.

Research was i n no circumstances done under

sensitive situations, as it is a priority for most Christi ans to be able
to learn more from the Word of God. Furthermore questi ons were
not directed in order to embarrass participants in a personal
capacity but to further a Christian e learning environment.

All

parti cipants are from a Chri stian background as they belong to
Christian congregations.
The data in thi s research i s both credible and reli able. Credi bility
in qualitative research is associ ated with the authenti city and
trustworthiness
research

is

of

valid

the

data

when

it

and

data

analysi s.

Qualitative

gives

“an

accurate

and

useful

representation of the particular instance that has been studied”
(Stake, 1998: 263). Data in this research i s authentic in the sense
that all data has been collected from respondents that di d not
take part i n any other similar research. The trustworthiness of the
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data in thi s research i s beyond reservation as all questionnaires
are av ailable for validation. The recorded data in this research i s
reliable as it accurately reflects the needs analysis of both
pastors and congregation memb ers. (McMi llan , 1999: 223)
Data will be collected not only from a specific congregation , but
also from sources all over South Afri ca, whi ch enhances the
“reliability of the findings” in this study (Mouton , 1996: 156). Th us
di fferent

data

sources

were

used

to

come

to

the

same

conclusion. (Miles & Huberman, 1994: 266)
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CHAPTER 5
RESEARCH FINDINGS

5.1

INTRODUCTION
This chapter reports the findings of the research.
collected

by

means

of

questionnaires,

Data was

document

studies,

observation and interviewing.
The research findings are of the utmost importance to the
instructi onal

development

and

desi gn

of

the

eLearning

environment in Chapter 6.
5.2

REACH WIDTH OF THE RESEARCH
The

partici pants

that

parti cipated

in

the

completing

of

questionnai res mostly consisted of home cell members of the
speci fi c congregation.
5.2.1 Home cells: specific congregation
The

home

cell

leaders

were

indivi dually

contacted

by

telephone to arrange a time and date when copies of the
questionnai re

could

be

delivered

to

them.

These

questionnai res were delivered by hand, and either collected
by the researcher, or delivered by the home cell leaders to
the offices of the specific congregation.

The home cell

leaders had to hand the questionnaires to their home cell
members

duri ng

a

meeting

in

order

to

complete

it.
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Questionnai res were handed to 29 home cell leaders, of which
15 home cell leaders returned the completed questionnaires
to the researcher.

Thi s constitutes 52% of the home cell

leaders that returned the questionnai res.
5.2.2 Congregation members in general: specific congregation
A covering letter with the questionnai re as attachment was
sent by e-mail to 432 (four hundred and thi rty two) of the
congregation members of the specific congregation.

Th e

congregation

the

members

were

requested

to

complete

questionnai res online and return it either by e-mail or regular
mail to the researcher.

Of these 17 completed and returned

the questionnaires, whilst 88 was returned to the researcher as
undeliverable.

Thi s

constitutes

5%

from

the

general

congregation that returned the questi onnai res.
5.2.3 Representatives of congregations nationwide: SATS
Duri ng

a

conference

of

the

South

Afri can

Theological

Seminary 42 (forty two) representatives indi cated in writing
that they would be willing to take part i n the research.

The

document that was used to make initial contact with the
representatives

can

be

found

in

An nexure

A.

representatives returned 23 completed questionnaires.
constitutes

55%

of

the

representatives

of

The
Thi s

congregations

nationwide that returned the questionnaires.
Fi gure 1 represents the origin of the parti cipants that took part
in the research by returning completed questionnaires.

The

home cell members of the speci fi c congregation were by far
the most participants, with the participants from the South
Afri can Theologi cal Seminary sli ghtly more than those of the
general congregation.
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Group

Congregation: Cell Groups

Congregation: General

SATS

F I GUR E 1
ORI GIN OF PA RTICIPAN TS

5.3

BIOGRAPHICAL DATA
5.3.1 AGE REPRESENTATION
It was important to research the age of the parti cipants, as it
had

a

direct

influence on the content and

eLearning environment in Chapter 6.

design

of the

In the age 36 to 49 years

were the most representation by the parti cipants, followed by
the age groups 35 or younger, and 50 years or older closely
associ ated.
Age
60
50
40
30
20
10
0
35 or younger

36 to 49 years

50 years or older

F I GUR E 2
A GE DIS TRI BU TI ON OF THE PA RTI CIPAN TS
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5.3.2

GENDER REPRESENTATION
The gender representation of the participants i s nearly equal ,
with female representation sli ghtly more than that of male
representation.

Gender

Male

Female

F I GUR E 3
R EPRE SEN TA TI ON OF GEND ER

5.3.3

LANGUAGE PREFERENCE
In order to ensure that the preferred language of all parti cipants
wi ll

be

used

as

communi cation

language

in

the

eLearning

environment, the researcher deemed it important to enquire from
parti cipants what their home language i s, an d in what language
they would prefer to be educated. It is interesting to note hat
ev en

though

a

small

percentage

of

the

parti cipants

were

speaking English at home, almost three times as much preferred
English to be the language used for educational purposes.

67

Home language

English

Afrikaans

Nguni

F I GUR E 4
H OME LANGUA GE OF THE PARTICIPANTS
Language for educational purposes

English

Afrikaans

F I GUR E 5
LAN GUAGE PREFERRED FOR EDUCATIONA L P URP OSES

5.4

INTEREST FIELDS
It

is

important

that

the

learning

material

in

the

eLearning

environment will catch and hold the attention of the home cell
members, as well as that of the congregation member in general.
The interests of the participants were researched and the data
were depi cted in vari ous tables in descending sequence.

These

interest fields were kept in mind when the eLearning environment
was developed and desi gned in Chapter 6.
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T A B LE 1
T OP 5 IN TER ES T FIE L DS IN GENERA L PREFERENCE

POSITION

INTEREST FIELDS

1

Holy Spirit

2

Spi ritual Growth

3

Inner Healing

4

Jesus

5

Prayer

The interest field that is going to be used for the first learning
material on the eLearning environment is i mportant in order to
further the success of Christian religious education. Vari ous interest
fields were used in the questionnaire and topics were researched in
commercial Chri stian bookshops, as well as in the bookshop of the
specific congregation.

Further the researcher gathered interest

fields through the experience of using study ai ds in studying the
Word of God. The interest fields are listed in Table 2 as it was used in
the questionnaire in Annexure B.
T A B LE 2
IN TE RES T FIE LDS USE D IN TH E R ESEA RCH

ANGELS
BACKGROUND: BIBLE
BIBLE STORIES
BIOGRAPHIES
BODY
CHILD EDUCATION & THE BIBLE
CHRISTIANITY
DAILY DEVOTIONALS
DIVORCE
END TIME/S
FAITH/BELIEVE
FAMILY
FORGIVENESS
GOD
GRACE
HEALING
HISTORY (BIBLICAL)

HOLY SPIRIT
HUMOR (CHRISTIAN VIEW)
INNER HEALING
JESUS
MARRIAGE
PARENTING
PRAYER
SCIENCE
SERMONS
SOUL
SPIRITUAL GIFTS
SPIRITUAL GROWTH
SPIRITUAL WARFARE
SPORT
TONGUE/SPOKEN WORD
WISDOM
OTHER
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Number of people interested in obtained more
Bible-based information on a subject
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F I GUR E 6
IN TE RES T FIE L DS IN P RE FE RRE D, A S CEN DING S EQ UENC E

In order to successfully launch an eLearning environment that will
be relevant to both male and female home cell members, it is
important to know whether there is a si gni ficant di fference in
interests

between

male

and

female

congregation

Figure 6

shows the interest fields of both male and female.

interest percentages lower than 40% were omitted.

members.
All

Th e interest

fields of the females is slightly more, i.e. 16 interest fields greater
than 40%, than those of the male group with 14 interest fields
greater than 40%.
From the response of the male participants, five interest fields, in
descending sequence, emerged as of interest to the age group.
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T A B LE 3
T OP 5 FIE LD S OF I N T E R E S T TO MA LE S

POSITION

INTEREST FIELDS

1

Holy Spirit

2

Spi ritual Growth

3

Jesus

3

Inner Healing

4

Faith/Believ e

Table 4 (in alphabeti cal sequence), indi cates the interests of the
male participants.

Interest percentages lower than 40% were

omitted.
TAB LE 4
MALE IN TER EST FIE LDS
A BOVE 40%

Want more Bible based information
Christianity

Faith / Believe
Family
Forgiveness
God

Healing
Holy Spirit
Inner Healing
Jesus

Count 31
%

49.2%

Count 35
%

55.6%

Count 26
%

41.3%

Count 27
%

42.9%

Count 31
%

49.2%

Count 33
%

52.4%

Count 47
%

70.1%

Count 39
%

58.2%

Count 39
%

58.2%
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Marriage

Count 28
%

41.8%

Count 33

Prayer

%

Spiritual Gifts
Spiritual Growth

Wisdom

49.3%

Count 33
%

49.3%

Count 41
%

61.2%

Count 36
%

53.7%

From the response of the female participants, five interest fields,
in descendi ng sequence, emerged as of interest to the age
group. As the female group was slightly more represented in the
participants in general, is it important to note their preferences in
the eLearning environment, as they wi ll make up more than half
of the users of the eLearning environment.
T A B LE 5
T OP 5 FIE LD S OF I N T E R S T T O FEM A LES

POSITION

INTEREST FIELDS

1

Holy Spirit

2

Prayer

3

Inner Healing

4

Spi ritual Growth

5

Jesus

Table 6 (in alphabeti cal sequence) i ndicates the interests of the
female parti cipants.

Interest percentages lower than 40% were

omitted.
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T A B LE 6
F E MA LE INT ER ES T FIE LD S
ABOVE 40%
Want more Bible based
information
Child Education and the Bible

Faith / Believe
Family
Forgiveness
God

Healing
Holy Spirit
Inner Healing
Jesus

Marriage
Parenting
Prayer

Spiritual Gifts
Spiritual Growth
Spiritual Warfare
Wisdom

Count 31
%

41.9%

Count 35
%

47.3%

Count 31
%

41.9%

Count 31
%

41.9%

Count 37
%

50.0%

Count 41
%

55.4%

Count 54
%

71.1%

Count 49
%

64.5%

Count 45
%

59.2%

Count 32
%

42.1%

Count 33
%

43.4%

Count 50
%

65.8%

Count 42
%

55.3%

Count 47
%

61.8%

Count 36
%

47.4%

Count 38
%

50.0%
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For the purpose of this research the participants were divi ded
into three age groups, namely 35 years or younger, 36–49
years, an d 50 years and older. Interest fields smaller than 40%
were omitted. In the age category 35 years or younger, the
following

five

interest

fields,

in

descending

sequence,

emerged as of interest to the age group.
T A B LE 7
TOP 5 IN TER ES T FIE LDS
AGE GROUP 35 YEAR S OR Y OUN GER

POSITION

INTEREST FIELDS

1

Jesus

2

Marri age

2

Parenting

2

Hi story (Bibli cal)

3

God

Table 8 (i n alphabetical sequence), i ndicates the interests of
the age group 35 years or younger. Interest percentages lower
than 40% were omitted.
T A B LE 8
IN TE RES T FIE LDS O F THE AG E GR OUP 35 YEA RS OR YO UN GER

Want more Bible based information
Angels
Child Education and the Bible

End Times
Faith / Believe

Count 21
%

48.8%

Count 21
%

48.8%

Count 20
%

46.5%

Count 22
74

%
Family
God
Healing
History (Biblical)

Humour (Christian View)
Inner Healing
Jesus
Marriage

Parenting
Prayer
Spiritual Gifts
Spiritual Growth

Wisdom

51.2%

Count 23
%

53.5%

Count 26
%

60.5%

Count 24
%

55.8%

Count 16
%

62.2%

Count 18
%

40.0%

Count 23
%

51.1%

Count 29
%

64.4%

Count 28
%

62.2%

Count 28
%

62.2%

Count 24
%

53.3%

Count 24
%

53.3%

Count 25
%

55.6%

Count 24
%

53.3%

In the age category 36 to 49 years, five interest fields, in
descending sequence, emerged as of interest to the age
group.
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TAB LE 9
TOP 5 IN TER ES T FIE LDS
A GE GR OUP 36 to 49 YEARS

POSITION

INTEREST FIELDS

1

Holy Spirit

2

Inner Healing & Spiritual Growth

3

Jesus

4

Prayer

Table 10 (i n alphabeti cal sequence), i ndicates the interests of
the age group 36 to 49 years or younger. Interest percentages
lower than 40% were omitted.
T A B LE 1 0
IN TEREST FIELDS OF THE AGE GROUP 36 TO 49 Y EARS

Want more Bible based information
Child Education and the Bible
Christianity

Faith / Believe
Family
Forgiveness
God

Healing
Holy Spirit
Inner Healing

Count 22
%

43.1%

Count 21
%

41.2%

Count 27
%

52.9%

Count 23
%

45.1%

Count 23
%

45.1%

Count 23
%

45.1%

Count 26
%

51.0%

Count 39
%

72.2%

Count 34
%

63.0%
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Jesus

Prayer
Spiritual Gifts
Spiritual Growth

Spiritual Warfare
Wisdom

Count 32
%

59.3%

Count 30
%

55.6%

Count 29
%

53.7%

Count 34
%

63.0%

Count 24
%

44.4%

Count 25
%

46.3%

In the age category 50 years and older, five interest fields, i n
descending sequence, emerged as of interest to the age
group.
TAB LE 11
TOP 5 IN TER ES T FIE LDS
A GE GR OUP 50 YEA RS AND OLDER

POSITION

INTEREST FIELDS

1

Holy Spirit

2

Inner Healing

3

Spi ritual Growth

4

Prayer

5

Tongue/Spoken Word
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T ab l e 12 , (i n a l pha bet i cal sequen ce ), i n d i c at es t he int ere st s o f t he
a ge g r oup 5 0 ye a rs an d ol de r . Interest percentages lower than

40% were omitted.
T A B LE 1 2
IN TEREST FIELDS OF THE AGE GROUP 36 TO 49 Y EARS

Want more Bible based information
Faith / Believe

Forgiveness

Count 20
%

48.8%

Count 19
%

God
Healing
Holy Spirit

Inner Healing
Jesus
Prayer
Spiritual Gifts

Spiritual Growth
Spiritual Warfare
Tongue / Spoken word

46.3%
Count

18

%

43.9%

Count

23

%

56.1%

Count

34

%

81.0%

Count

30

%

71.4%

Count

22

%

52.4%

Count

28

%

66.7%

Count

22

%

52.4%

Count

29

%

69.0%

Count

20

%

47.6%

Count

9

%

57.1%
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5.5

ACCESS TO COMPUTERS AND THE INTERNET
Most parti cipants have access to both a computer and the Internet
at work and at home. From the participants 60% have access to the
Internet at home, whi le 70% hav e access to the Internet at their
workplace. Thi s data will influence the eLearning environment in
Chapter 6 to the extent that some participants will be able to
connect to the Internet at their work and not at home.

Thi s means

that the eLearning environment will probably be used duri ng offi ce
hours for those participants. It must be noted that it is only a
marginal di fference of 10% of the parti cipants that has access to
computers and the Internet at work.

The average for access to

Internet and computers at home is still above 60% and thus it should
not influence the partaking of the participants.
FIGURE 7
ACCESS TO COMPUTERS AND THE INTERNET
AT HOME & WORK
100%
90%
80%
70%
60%
50%
40%
30%
20%
10%
0%

No
Yes

Access to a Access to the Access to a Access to the
computer at
internet at
computer at
internet at
home
home
work
work
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5.6

AVAILABILITY OF TIME
It is important to ensure that the length of the learning material
meets the requirements of the congregation members.

The

parti cipants were allowed to mark more than one reason for not
spending enough time with the Word of God.
Fi gure 8 that indi cates the reason/s for not spending enough time
with the Word of God i s listed below.

It seems that time i s the

restri cting factor, as well as the fact that participants seem to be
too tired at the end of their daily chores to spend time with the
Word of God. The eLearning environment should aid parti cipants
in spending time with the Word of God, as they should be able to
use it during the day, i .e. during their lunch or tea breaks.
FIGURE 8
REASONS FOR NOT SPENDING ENOUGH TIME WITH THE WORD OF GOD

Reasons for not spending enough time with the
Word of God
My husband/wife does not want me to do so
I have no personal space to commune quietly with the
Word of God
I have to prepare dinner, etc. when I get home and have
no time to do so
My children need attention when I am home, and use any
spare time I have
Other
I try to do it, but fall asleep
I get up very early to be in time for work, thus I do not have
time in the mornings
I am too tired late at night to do so
I just simply don't have time, although I wish to do so

0%

20%

40%

60%

No

Yes

80%

100%
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5.7

ELECTRONIC MEDIA
The answer percentages of the parti cipants on some of the
questions asked regardi ng electroni c medi a.
T A B LE 1 3
E L EC TR ONIC MED IA
H OME CE LLS

CON GR EGA TI ON IN GENE RA L

SA TS

Would you be able to read more from the Bible if you could
access it electronically at work?
26% i ndicated Yes.
H OME CE LLS

41% i ndicated Yes

38% i ndicated Yes.

CON GR EGA TI ON IN GENE RA L

SA TS

Would you communicate with fellow congregation members
and/or your minister(s) via a chat room?
63% i ndicated Yes

63% indicated Yes

73% indicated Yes

How would you prefer to receive information regarding
home cell sessions/lectures/courses? By e-mail?
55% i ndicated Yes

88% indicated Yes

70% indicated Yes

How would you prefer to receive information regarding
home cell sessions/lectures/courses? By printed
media/hard copies?
51% i ndicated Yes

5.8

12% indicated Yes

30% indicated Yes

FEEDBACK TO HOME CELLS OF THE SPECIFIC CONGREGATION
The researcher briefed the home cell leaders of the fifteen home
cells that returned completed questionnaires in writing of their
respective research results. An example of the research results
that each home cell will receiv e can be found i n Annexure E. The
home cell leader will now have the opportunity to discuss the
research results of his specifi c home cell with the members and
thus encouraging them to access the eLearning environment.
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5.9

DOCUMENT STUDIES
The

adult

Christian

education

activities

of

a

speci fic

congregation were studied by means of document studi es,
observations

and interviews.

Thi s

was

done

in

order

to

understand what was of interest to the congregation up to
date, and what topi cs and/or interest fields they already
cov ered.
from

The researcher also used the information derived

studyi ng

documentation

and

attending

the

v arious

courses to ai d the desi gn of the contents and structure of the
eLearning

environment.

It

became

clear

that

those

congregation members attending the courses were committed
to do so and was wi lling to spend thei r time communing with
God.

This commitment should be benefi cial for the use of an

eLearning environment as those same congregation members
probably belongs to home cells where they will adv ocate the
eLearning environment once they have used it.
Vari ous other education activities focusi ng on the youth are
part of the congregations’ activities, but were not dealt with ,
as it does not serve the purpose of thi s research. Secondly the
wi der Chri stian education fiel d on the World Wi de Web was
studied in order to ensure that the creation of the eLearning
environment meets the general and speci fic needs of the
av erage Christian.
Duri ng the period of January 2004 and June 2005 the following
courses were presented at the speci fic congregation.
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5.9.1 PRE-MEETING
This course was presented on Monday ev enings.

The course

was presented on 2 occasi ons and was presented by th e
mini sters of the congregation.

A total of 98 congregation

members attended the course. The members were i ssued with
notes covering every week’s lesson. The mini ster went through
the notes with the congregation members attending and
explained course material i n detail.

Additional references

from the Word of God were given during the discussions. The
ministers used transparencies, whiteboard and Power Point
presentations. The course was presented in an informal setting
with the congregation member’s voluntary making remarks
and/or

adding

value

to

the

lessons.

Members

had

to

complete questions on every weeks lesson in writing, and the
mini ster went through the answers before the start of the next
session on the following Monday.

Congregation members

were allowed to add v alue to the answers on the questi ons i f
they so wi shed. Course material included the four spi ritual
laws, i .e. God loves you and have a wonderful plan for you
li fe; man is sinful and separated from God, Jesus Christ is the
only way to salvation and how to accept Jesus as Lord and
Redeemer. Subjects such as rebi rth , princi ples of deliverance,
the assurance of faith and the Power of the Word were taught.
5.9.2 MEETING
This course was presented during a weekend camp, starting
on Fri day and ending on Sunday duri ng four occasions and
was presented by the ministers assi sted by v arious other
members of the congregation.

Informal address took place,

although the congregation members were seated opposite
the minister as in a formal sermon. The congregation members
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sang

hymns

and/or

religious

songs

before

and

after

the

sermon , and were divi ded in smaller groups in order to discuss
the v arious topics presented.

The m inister’s used Power Point

presentations in order to highlight the main issues addressed
during the sermon. Deliverance was done by means of prayer
sessions where intercessors assi sted the mini ster/s. Personal
time communing with the Lord was occasionally given where
congregation members split up and spent time with the Word
on their own. The main objective of the weekend course was
to

assist

congregation

members

in

obtaining

a

personal

meeting and subsequent personal relationship with God the
Father, the Son and the Holy Ghost. Topi cs discussed duri ng
the course of the weekend were God’s fatherly lov e, the
deci sion of the Son , face to Face with God, what Jesus di d at
the cross, I sinned against God, the faith to save souls, the
twelve origi ns of curses and deeper into His Spirit.
5.9.3 POST MEETING
This

course

was

presented

premises of the church.

on

Monday

evenings

at

the

The ministers of the congregation

presented the course on 3 occasi ons. A prerequi site to attend
this course was attendance of the meeting course. The course
consisted of the following topi cs: how to conquer the world,
how to speak to God, social life, the Word is the fountain of
life, sexuality, the church as refuge, a balanced life, baptism
as a step of obedience and the influence of music on our
lives.
5.9.4 LEADERSHIP SCHOOL 1
This

course

was

presented

on

Monday

evenings

at

the

premises of the church and was presented by the minister/s of
the

congregation.

The

following

subjects

were

addressed
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during sessi on 1: foundations, salvation , rebi rth, the Bible,
prayer, bapti sm , faith, the Holy Spirit, layi ng of hands and the
ov ercoming

of

obstacles.

Learning

material

in

sessi on

2

consisted of the family, family members and their appropriate
roles, protection of self-image, strengthening communi cation
in the family, strengthening of marriage love, God’s blessing
on the family, i nner healing of the marri age couple, the leader
and the family and li fe in affluence.
5.9.5 LEADERSHIP SCHOOL 2
This course was presented on Monday ev enings at the church
premises

and

was

presented

by

the

minister/s

of

the

congregation. Subjects that were dealt with during session 1
are: the power of a vision , the cell vision, preparation to lead
a cell , structure and dev elopment of a cell , methodology of a
cell, strategi es for success, motivation for cell growth, problem
solving in the cell, how to choose a leader team and leader
and di sciple relationshi p. Duri ng Sessi on 2 teaching included
setting God’s Power free through your intercessi on , the key to
effective

intercessi on,

strengthening

of

the

mini stry,

ev angelism and the will to do servi ce.
5.9.6 PRAYER AND INTERCESSION
This course was presented by Adonai Prayer School on a
Monday ev ening at the premises of the church. The course
was presented in the form of a lecture in a formal classroom
setting duri ng the fi rst half of every sessi on.
stood in front of the class.

The presenter

The congregation members were

seated in rows, one row after the other.

Congregation

members attending were listening intently to the speaker and
made no comments during the lecture.
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Duri ng the second session the lecturer divided congregation
members i n groups. The groups gathered in the classrooms at
the church where they had the opportunity to talk to each
other, and to the allocated group leader. Some members
parti cipated

freely

in

the

conv ersations,

although

some

members kept out of the conversations and were merely
spectators.
Course materi al was presented in written format and included
the followi ng: what prayer i s, praying in the spi rit, developing
a personal prayer time, the Lord’s prayer, i ntercessi on , how to
have clean hands and a pure heart, watchmen and group
Intercession.
5.9.7 DELIVERANCE
This

course

was

presented

premises of the church.

on

Monday

evenings

at

the

The course was presented on one

occasi on and was presented by Pastor Denise Campion of
Dwelling Place Mini stries.
The course consisted of the definition of demons, scriptures
concerning
demonic

deliverance,
oppression

definitions,

prayer

for

believers

definitions,
release

of

dealing

with

demons,

kingdom

of

darkness

Freemasons

and

their

descendants, how demons enter, prayers of Exodus, freedom
from captivity, exposing evil spirits from God’s Word and
discernment.
5.9.8 PROPHETIC COURSE
This

course

was

presented

on

Monday

evenings

at

the

premises of the church. The course was presented on one
occasi on, and was presented by Brun hilde du Toit. The course
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was presented in the church building with the speaker below
the pulpit talking informally to the congregation members
attending.

Notes on the specific session that was discussed

during the evening were handed to the members.

The

speaker discussed these notes and added more i nformation as
she went along.
the

members

Duri ng the second session of each ev ening
were

divided

into

groups

and

had

the

opportunity to witness the working of prophetic revelation/s.
The course consisted of the 5-fold mini stry, dreams and visions,
repentance and restoration in the cup of remembrance,
submission , banners, flags

and

ribbons, colours

and

their

meanings and how to handle prophesy.
5.9.9 HOLY SPIRIT
This

course

was

presented

on

Monday

evenings

at

premises of the church on two occasions duri ng 2004.

the
A

mini ster and senior member of church presented the course.
Duri ng 2005 the course was presented during Sunday evenings
as part of the Sunday school classes, and attendance were
not compulsory.
The

course

was

presented

background,

how

to

receive

in
Hi s

the

followi ng

Power,

God’s

modules:
majestic

presence, wh y the Holy Spirit manifest His presence, physi cal
signs when the Holy Spirit ascends on other, what happens
when a person is slain in the Spirit and why does it happen ,
prerequisites to be reached by God, the essence of the
expansion of God’s Kingdom , why Jesus come to the earth ,
Satan’s Kingdom , God’s Kingdom, the ministry of Jesus, the
purpose

of

God

congregation ,

with

us

anointing,

on

earth

when

the

and

in

the

anointing

speci fi c
can

be

transferred, the gift of tongues, what the gift of tongues is ,
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why God deci ded to give tongues as a spiritual gi ft, what the
gi ft of tongues is not, the di fferent types of tongues, how it
works, the uses of tongues, mi suses of tongues, how to receive
the gift of tongues, spiritual gifts, healing, pre-requisites for
healing, how to do healing, gifts of ministry, spiritual warfare,
warfare and house cleaning.
5.9.10

INNER HEALING
This

course

was

presented

on

Monday

evenings

at

the

premises of the church , and presented by a minister of the
congregation. Th e course was based on the book and video
seri es, Beyond Tolerable Recov ery by Ed M. Smith.

A minister

assi sted by a senior member of church lead the course. In the
case of the minister not being able to attend the sessions, a
senior member of the church acted as leader.

Congregation

members gathered in an informal setting in a room at the
church where they were able to watch the video on inner
healing. The video was divi ded i n different parts. Each week
a new part was viewed, after whi ch the minister di scussed the
content of the video and gav e further insight to the attending
members.

The course consisted of the following: explanation

of the term Theophostic (Theo = God and phostic = li ght),
moving beyond tolerable recov ery, out of the darkness into Hi s
wonderful light, the tree essential components of Theophosti c
mini stry, cursed be the lies that bind, turning on the light ,
keeping

record

common

myths

in

the

that

process,

hinder

the

the

Theophostic

recov ery

process,

process,

what

Theophostic ministry cannot do, evidence of true healing,
what are the consequences of not healing, the role of the
Theophostic minister, renewing the mind i n moving from logi c
to experience, when the wound i s self-inflicted, forgiveness
and the divine outcome of truth and compassi on , Theophosti c
mini stry and the church , Theophosti c ministry on you own ,
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what happens after the last session and the principles of
demoni c realities.
This course served as education , where after the congregation
members that completed the course were able to apply the
course in practice.

It meant that people needing inner

healing could contact the church office and/or ministers who
allocated congregation members that completed the course
to

them.

These

counci llors.
members

congregation

members

functioned

as

Counselling was v oluntary, i .e. the congregation
had

the

choice

whether

to

counsel

other

congregation members or not.
People that came for inner healing were not only members of
the congregation, but also members of the general public
and/or members of other congregations. Thi s outreach of the
church prov ed successful as several people came for inner
healing.

In the process of attending the course on inner

healing, congregation members not only got healed, but the
fruits of the inner healing also touched their fami lies, friends
and working relations.
5.9.11

ATTENDANCE OF CAMPS
Vari ous camps were attended by members of the speci fic
congregation

were

“Woord-in-Aksi e”
(Completely

for

they

(Word
Jesus)

were
in
and

further

Action),

educated,
Voluit

Ov ercomers

namely

vir

Jesus,

through

Christ.

Information on the camps i s available at their respective
websites, i.e. ht t p :// fu ll yfor jesus .c om and ht t p :/ /www .w ia .org.z a .
These camps formed an integral part of the salv ation and
outreach

mi ssion

of

the

speci fi c

congregation,

as

congregation members attending the camps were redeemed.
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Some

of

these

congregation

members

became

actively

involved in the activities of the speci fi c congregation as a
result of their attending of the camp/s.
From the above in depth studi es it is clear that Christi an
religious education is a reality in the speci fi c congregation
and that it must be addressed not only i n the formal church
structures,

but

also

as

teaching

material

that

must

be

av ailable at all times, and to everybody that might wi sh to
have access to it.
The

majority

of

congregation

members

in

the

speci fic

congregation di d not attend any of the courses; ev en thought
education is a priority in the speci fic congregation. It is due to
this

phenomenon

that

the

creating

of

an

eLearning

environment might be useful i n order to allow the v ast silent
majority of congregation members to be fed with Word-based
teachings.
5.10

SUMMARY
The research fi ndings in this chapter were used in the desi gn and
dev elopment of the eLearning environment in Chapter 6. The
success of the eLearning environment depends largely on the
relevance

of

the

content

material

to

the

participants.

In

researching the parti cipant , and especi ally members of the
home cells of the specifi c congregation, the researcher retrieved
data that determined the desi gn of the eLearning environment.
Document studies of learning materi al previously used by the
speci fi c congregation assisted the researcher in determining the
needs of the specifi c congregation regardi ng the content of the
eLearning

environment.
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CHAPTER 6
ELEARNING ENVIRONMENT

6.1 PRESENTATION
The eLearning environment in thi s chapter was developed and
desi gned with the speci fi c congregation in mind. For the purpose of
this

study

it

will

be

presented

as

discussed

with

the

church

leadership of the speci fi c congregation.
6.1.1 SUMMARY
The

eLearning

environment

research data in Chapter 5.

was

created

bearing

in

mind

the

Research on data collected from the

speci fi c congregation members determined what the speci fi c needs
of the home cell members are. The eLearning environment was
created

in

order

to

ensure

that

Word-based

information

and

teachings are av ailable to the congregation members, whether it is
newly compiled information, or whether it will be reproductions of
the Sunday sermons.

It i s important to note that even though the

research on interest fields in Chapter 5 determined the content of
the fi rst learning material of the eLearning environment , the learning
material wi ll always be accordi ng to the instructions from the Word
of God, thus it will be Word-based information.

The eLearning

environment was desi gned in such a way as to meet the needs of
the home cells and to assist the home cell leaders i n supplyi ng thei r
home cell members with much needed information.

Th e eLearning

environment will assi st the congregation leaders in the sense that
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both the home cell leaders and the home cell members will be able
to access information as soon as it is av ailable on the environment.
It will eliminate the lapse in time of implementing teachings via the
copying, bi nding and subsequent distribution of hard copi es.
eLearning

environment

will

further

serve

as

a

The

communication

channel for the congregation, either with the church leadership, or
between congregation members.
cell

activities,

e.g.

weekend

F orms needed to enrol for home

camps,

teaching

sessions,

hiking

activities, new congregation members, etc. will be av ailable on the
e-learning environment.
6.1.2 BENEFITS OF USING AN ELEARNING ENVIRONMENT BY THE SPECIFIC
CONGREGATION
The main benefits of using an eLearning environment by the speci fi c
congregation are listed below.
The delivery of learning materi als include accessi ng of Word-based
teachings as well as information that needs to be communicated to
the congregation members, e.g. teachi ng materi al, etc. Learning
material wi ll thus be av ailable sooner and printing costs wi ll be
decreased.

Retention of presented sermons will be enhanced and

congregation
information

members

regarding

will

the

be

able

presented

to

access

sermon.

Th e

additional
eLearning

environment will ev entually, as it bui lds up, provide congregation
members with a vast library of textual , vi sual and auditory material
for their own self-directed research and learning activities.

The

eLearning environment will be used to deliver materi al , manage
learning environments, and provi de assessment of learning.
Improved communi cation with home cell leaders and members,
improved communi cation with the general congregation members,
saving costs on pri nting hard copi es of proposed materi al that can
be used by the home cells and providing the general congregation
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member with information on courses that are used by the home
cells. Th e eLearning environment will make use of a li stserv whereby
message sent to a single e-mail address will be sent to a li st of all
people listed in the li stserv .

E-mail addresses and names of home

cell members will be listed on the listserv , as well as the names and
e-mail addresses of congregation members not attending home
cells, but who would like to have access to the teachings and
information addressed to the home cells.

Information that must be

sent only to the home cell leaders will be effected through the
li stserv .

The li stserv will also be moderated in the sense that every

message must be approved as appropriate before it is copied and
sent

to

all

congregation
members

will

other

members.

leadership
further

and
be

Communi cation
the

home

enhanced

cell

by

between
leaders

means

of

the

and/or
e-mail

communication, with or without attachments.
Announcements wi ll be available through bulletin boards whereby
the eLearning environment users wi ll be able to access or post
items.

Two bulletin boards will be available, one that will be

restri cted

and

will

only

be

for

the

use

of

the

congregation

leadership and admi nistration , and the other will be open for
posting by the home cells and congregation members in general.
The ai m of the eLearning environment will not only be to allow the
user to read, watch and listen to learning material, but also to
interact.

The congregation members must be able to answer

questions, control devices and make choi ces. Active learning i s
criti cal , no matter what the methodology, platform , or content , or
who the learner is (Alessi & Trollip, 2001:392).
6.1.3 COSTS
There wi ll be no costs involved for the specifi c congregation
regarding the analysis, development , design and implementation of
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the eLearning environment. The speci fic congregation wi ll however
have to bear in mind that the eLearning environment will have to
run on thei r exi sting space on the World Wi de Web.

The specifi c

congregation , in obtaining the Web authoring system used by the
researcher, mi ght experience further costs.

An y costs involved in

obtaining such a Web authoring system as well as the hosting
requi rements, will hav e to be met by the speci fi c congregation
themselves.
6.1.4 FINANCIAL RETURN
The reaping of financial return is not relevant i n the creating of this
eLearning environment, as the goal i s to reap eternal v alue.

The

congregation will however sav e money and time regarding the
distribution of hard copi es to congregation members.
6.1.5 DEVELOPMENT SCHEDULE
The dev elopment schedule of the eLearning environment is closely
linked to the time allocated for the research and studies, whi ch was
one year. As it is the purpose of the desi gner to do the i nstructional
desi gn of the eLearning environment only, the system desi gn does
not form part of this study.
6.1.6 TEAM EXPERIENCE
Research was thoroughly done in order to ensure the success of the
eLearning environment.

The researcher used computer programs

such

Flash

as

Dreamweav er,

and

Mi crosoft

Offi ce,

and

relied

heavily on information derived from textbooks with information on
how to use the programs and how to successfully create an
eLearning environment.

These textbooks used are li sted in this

research under the list of sources.
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6.1.7 INTEGRATION AND MANGEMENT OF LEARNING MATERIAL AND
INSTRUCTIONS
The eLearning environment will serve as a central place where
learning material and instructions will be stored. Thi s wi ll include not
only learning and course material but also be a primary source for
the provisi on of i nformation and communication. It will furthermore
be the pri mary means by whi ch the church leadership and/or
church admi nistration shall communi cate with the congregation
members, and engage in management activities such as keeping
track of home cell members, ensuring that home cell leaders
download

information , electronic

communication

to

home

cel l

leaders, etc.
6.2

ANALYSIS PHASE

6.2.1 PARTICIPANTS
The participants of thi s eLearning environment are Christians who
are

members

of

a

speci fi c

congregation.

The

eLearning

environment will initially be developed specifically for adults.

The

parti cipants are from as wide apart a viewpoi nt as charismatic to
Dutch Reformed.

The gender of the parti cipants will be both male

and female with an initial expected number of 450 congregation
members using the eLearning environment; mostly those who are
currently attending home cell sessions. The cultural group mostly
prevalent in the congregation is those of white, mi ddle class South
Afri cans with common interest such as rugby, barbeque, love for
their families and fellow Christians, but foremost love for God.
Initially

disabilities

of

congregation

members

in

the

speci fi c

congregation will not be met on the eLearning environment.

The

home language of the congregation members i s mostly Afri kaans ,
ev en though they are bilingual.

The time they hav e av ailable to

access the eLearning environment is limited.
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6.2.2 LEARNING MATERIALS
The information contained in the eLearning environment will not be
dogmati c, but will solely be based on the truths in the Word of God .
The congregation members will use the eLearning environment
agai nst the background of their attending the Dutch Reformed
Church. The learning styles of the congregation members were not
researched

and therefore

it

is

assumed that

all

congregation

members will be able to understand the teaching mechanisms used
in the eLearning environment , whi ch will be soli d, basic i nstructions.
The congregation members will access the eLearning environment
to work successfully i n their home cells, but also to grow spiritually.
They wi ll need Word-based teaching on subjects that i s applicable
to their everyday li fe. The congregation members are expecting to
be fed with the Word of God and to grow spi ritually.

Their hopes

are of obtaining fruits of the Spirit as well as understanding the gifts
that

God

gives

and

receiving

the

peace

that

overcomes

all

reasoning.
The content of the learning material will be determined by the
research done in order to keep the interest of the members of the
speci fi c congregation. It i s advisable to regularly research the
interests and needs of the congregation members.

An example of

what the content material in the first eLearning environment look
like can be found in Annexure C.

Linda Patterson of Fi sherman’s

Vi llage di d thi s practi cal and Word-based teaching on the Holy
Spi rit. The content will be refi ned in the system design phase.
6.2.3 GEOGRAPHIC CONSIDERATIONS
Geographi cally the participants wi ll consist mostly of residents
resi ding in the Helderkruin and Wi lropark suburbs in Roodepoort ,
whi ch will have no si gni ficant influence in the desi gn of the
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eLearning environment , as tuition wi ll be online, thus accessi ble
from any location at any time.
6.2.4 BUDGET
Compiling a budget is not appli cable in creating this eLearning
environment as it forms part of this research, and will subsequently
be used by the speci fi c congregation. Costs that might have been
encountered

would

have

been

regarding

the

acquisition

of

content, dev elopment of standards, scripting, screens, underlyi ng
models,

graphi cs,

vi deo,

audi o,

interactions,

software

testing,

project management, cleri cal costs, manuals and/or instructions ,
trav el and accommodation fees and other out-of-pocket expenses.
6.2.5 ACCESS
Access to the eLearning environment will be via the space on the
World Wi de Web that the congregation currently has.
6.2.6 USER COMPETENCY
Competency

of

the

parti cipants

in

thi s

speci fic

eLearning

environment is not an issue as the basi c requirement i s to be able to
read, write and to have the basi c skills of using a computer and to
access the World Wi de Web. Competency further refers to the
ability to use the relevant hardware and software efficiently, whi ch,
in this case is mainly to be able to use a personal computer and to
access

the

World

Wi de

Web

(WWW),

and

subsequently

the

eLearning environment.
6.2.7 CONSTRAINTS
A

constrai nt

that

currently

exists

is

the

effectiveness

of

the

congregation’s leadership to mobilise the home cells in order to use
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the eLearning environment.

Mobi lising the home cells as such

should not be too di ffi cult, as membership of a home cell i s
voluntary. Mobili sing the general congregation member might be a
drawback i n effectively using the eLearning environment. Currently
the specifi c congregation is restructuri ng the home cell concept in
providing structures whereby the home cell members first have to
contact fellow congregation members before they contact the
mini sters.

In the i nterview i n Annexure D the home cell leader

speci fi cally referred to this and note it as a restraint due to the fact
that in they eyes of the general congregation member the minister
is his or her spiritual leader.
Initially the researcher will dev elop and upkeep the eLearning
environment.

To continue doing so on their own might be a

limitation for the speci fi c congregation , but one that can be
ov ercome with relev ant training.
Slow downloadi ng speed is a constraint when dev eloping electronic
learning material. The speed with which the congregation members
wi ll download i s unknown to the researcher, thus the eLearning
environment will have to be developed for the most common
denominator, i .e. the slow speed users.

Using a low bandwidth will

culminate in a basi c eLearning environment where visual graphics,
etc. will be limited. Where possible, alternatives will be provided for
di fferent bandwi dth users. It is the aim of the researcher to develop
an eLearning environment where the bandwidth of the typi cal user
wi ll be accommodated, and to deliver materi als at a speed that
users perceiv e as acceptable.
6.2.8 USABILITY
It might be that Christians other than members of the specific
congregation

will

also

use

the

eLearning

environment.

The

environment will mostly be used by individuals, whi ch can either be
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home cell leaders retrieving information for their home cells to use,
or i ndividual home cell or general congregation members accessi ng
the environment. It will be fairly easy even for a person not skilled i n
usi ng the World Wi de Web to access and use the eLearning
environment.

Help menus would be av ailable throughout the

environment, but home cell leaders mi ght be able to quickly guide
their home cell leaders in usi ng the environment.

The participants

need to be able to go back and forth in the eLearning environment,
as well as to obtain help and to exit at any stage.
environment

will

mostly

be

used

at

home.

The eLearning
The

eLearning

environment will be created using a Wi ndows platform , driven by
individual personal computers. Access will be online, thus it will be
dev eloped for a lower bandwi dth as not all congregation members
have access to higher speed connections such as ADSL.

Howev er,

features that require higher speed connections will be av ailabl e,
e.g. downloadi ng of maps, graphics, extra i nformation, etc. by
selecting a button. It is important to ensure that learning material is
av ailable to all congregation members regardless of the connection
speed avai lable to them.

Search engine indexing will be used as

well as links to sites relevant to the specific topic.
6.2.9 GENERAL CONSIDERATIONS
The goal of the program is to ensure the effectiveness of teaching
home cells.

The visual desi gn will reinforce the message of the

content by means of colour coding and the consistent use of
symbols,

menus

and

graphi cs.

Permi ssion

to

create

such

an

eLearning environment was given by the church board to the
researcher early 2005.

Options will exists whereby congregation

members will be able to address information that they would like to
be queried as not factually correct.

It is important to note that

information and teaching material in the eLearning environment will
have to be factually correct as the Word of God will be the source
of information and di scussion.
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The information obtained in the Analyse phase wi ll be used i n the Design
phase.
6.3

DESIGN PHASE

6.3.1 STYLE MANUAL
The look and feel of the eLearning environment was determined as
follows:
Colour
The colour used in the presentation of every page is based on
Exodus 26:1, where the Lord God instructed Moses to use blue ,
purple and scarlet as colours for the ten curtains in the tabernacle
(Spirit Filled Life Bible, 1991: Exodus 26:1). The colour of the text wi ll
be black throughout the eLearning environment , except in the case
of links created to other websites, whi ch will be a different colour.
Logo
The logo of the speci fi c congregation will be placed on the top at
the ri ght hand si de of every page.
Font and text size
The font that will be used throughout the eLearning environment will
be Tahoma.

The text size will vary according to the text used on

buttons, text used for headings and text used on a general page.
Headings
Di fferent levels of headings wi ll be indi cated numerically, e.g. 2, 2.1
and 2.1.2, e.g. 2. HOLY SPIRIT, 2.1 MINISTRY GIFTS, 2.1.2 SERVICE.
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Overall screen layout
The ov erall screen layout wi ll basi cally be divided in three columns,
one column horizontally on top of the page, spanning the entire
wi dth of the page, while the other two columns will be vertical
columns.

The two v ertical columns wi ll consist of a column to the

left of the page that will contain the navigation buttons.
buttons

wi ll

appear

consi stently

throughout

all

pages

Th ese
of

the

eLearning environment in order to ensure that navigation will be
famili ar to the user. Buttons that are applicable on a certain part of
the eLearning environment wi ll be placed i n the vertical column to
the ri ght of the page. It wi ll be the ai m of the dev eloper to ensure
that

the

user

wi ll

feel

fami liar

when

usi ng

the

eLearning

environment, and that little time is wasted in navigating through the
eLearning environment. The ov erall screen layout can be viewed in
Annexure C where the prototype for the launch of an i nitial
eLearning environment is located.
6.3.2 STYLE CONVENTIONS
Grammar, punctuation and spelling
The eLearning environment wi ll use the grammar, punctuation and
spelling as prescribed in the English spell checker for South Afri ca,
created by the Potchefstroom University.

All text wi ll be spell

checked before launching it on the eLearning environment.
Language
Gender-related

language

wi ll

be

av oided

as

far

as

possi ble.

Referring to the Christian i n general, or as children of God will
include both genders, as well as all ages. Except in specific cases
when referring to a person , he (male) will refer to her (female), and
visa versa. When usi ng the names that appear in the Bi ble, the text
wi ll

be

in

boldface,

with

the

relevant

Bi ble

v erse

wherev er

applicable.
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Graphics
When using graphi cs, e.g. the use of maps, the user will have the
option to choose between a map with only the basic detail , and a
map with more graphi c detai ls.
6.3.3 FUNCTIONALITY
Page restriction
A restri ction of 40 kilobytes per screen will be enforced i n order to
facilitate fast downloads.
Use of keyboard and mouse
The user will have to use a mouse, as most of the navigation will be
done by means of cli cking on a button.

The keyboard will mostly

be used for i nteraction, completing documents and when mailing
information to the administration of the congregation.
Download
The user of the eLearning environment will have the choice between
downloading a versi on with text only, or an extended versi on of the
eLearning environment that will i nclude the use of colours, graphi cs,
sound, etc. and the use of a smaller v ersion, which will i nclude only
basi c learning materi al , i .e. excluding colours, graphi cs, sound and
so forth.
Sound
Sound will only be used when delivering a sermon , that is, the
sermons wi ll be available as the mini ster delivered it.

The user wi ll

be able to listen to the sound whilst vi ewing a transcription of the
sermon.
Units, lessons & modules
Units,

lessons

and

modules

will

be

outlined

accordi ng

to

the

preferences of the speci fic congregation as per the research results
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indi cated.

The course content will be desi gned speci fically for use

with an interactive, electronic medium.
Navigation
Page control i s of the utmost importance in structuring an eLearning
environment. Therefore the design of this eLearning environment will
be focussed on the consi stent use of navigation buttons on ev ery
page of the eLearning environment.

The users of the eLearning

environment must be able to exit during any stage of using the
learning package.

According to Bruner learners can make better

deci sions regardi ng the sequence of thei r own learning

(Al essi &

Trollip, 2001: 51). Furthermore existing research shows that adults
prefer interactive reference (Schaller & Allison-Bunnell: 2002).
6.3.4 IDENTIFYING TYPES OF LEARNING
In order to determine the i nstructional methodology that will be
used in thi s eLearning environment, it is important to consi der the
five types of learning i dentifi ed by Gagne, i .e. v erbal information ,
intellectual skills, motor skills, attitudes and cognitive behaviour.
Most of the learning that is going to take place i n this eLearning
environment will be attitude based and rule learning. Attitudes are
demonstrated by choosing to do something, and applyi ng rules and
demonstrating principles demonstrate rule learning. (Al essi & Trollip,
2001: 499).

Problem solving might occur in the sense that certain

life principles and philosophies demonstrated in the eLearning
environment

might

solve

problems

the

users

mi ght

have

encountered.

The users will not be able to converse verbally, but

conv ersation will occur via e-mail messages, and the electroni c
bulletin board.
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6.3.5 CHOOSING A METHODOLOGY
Combined methodologies wi ll be used when creating the eLearning
environment.
The

Tutori als will be used for concept and rule learning.

general

introductory

structure

and

section ,

sequence

presenting

of

of

a

tutorial

i nformation ,

program

question

is

and

response, judging of the response and feedback or remedi ation .
Dri lls will be used for recalling information in the learning and
teaching modules.

Computers can be used to produce dri lls of

much greater effectiveness than workbooks, flashcards, or teacheradmi nistration dri lls. The program will be delivered via the World
Wi de Web and will therefore be consi dered as web-based learning.
6.3.6 DETERMINE AND COLLECT RESOURCES
Subject matter
The resource materi al needed for the launch of the eLearning
environment, both regarding instructional methods and learning
material, were collected by the researcher, and are li sted in the li st
of resources at the end of this research document.
Information
members

such

and/or

as

the

the

regi stration

regi stration

forms

form

for

for

new

new

home
cell

cell

and/or

congregation members, camps and other congregation activities,
etc. were collected and can be found in the eLearning environment
under General Information.
Delivery system resources
The resource materi als relevant to the delivery system used by the
desi gner

were

an

Intel

Pentium

4

laptop

computer,

and

dev elopment software such as Dreamweaver MX, Flash MX and
Mi crosoft Offi ce were used in creating the eLearning environment.
Books used can be found in the List of sources at the end of this
research document.
104

The information obtained in the Desi gn phase will be used for the
Dev elopment phase.
6.4

DEVELOPMENT PHASE
Information derived from both the dev elopment and analyse phases
were used in the dev elopment phase.

The ultimate goal of this

phase was to generate lesson plans and materi als. Instruction , all
medi a that will be used in the instruction , and any supporting
documentation will be developed. In the development phase the
strength of the Word Wi de Web will be used to present information
in multimedia format so that the learners’ preferences may be met.
Interactions

will

be

determined,

which

should

be

appropriate,

creative, and innov ative in order to encourage learners to explore
further.

During

the

development

phase

the

following

were

achi eved: construction and dev elopment of support content, scri pt
and program functional elements and the creating of graphi cs and
supplemental learning guides.
6.4.1 TASK ANALYSIS
The goal of a task analysi s is to determine an effi cient sequence for
learning the content (Alessi & Trollip, 2001: 492), and i s used
pri marily for procedural skills.

Procedural skills are not used i n the

eLearning environment , and therefore concept analysi s will be
done.
6.4.2 CONCEPT & STRUCTURE ANALYSIS
Concept analysi s is generally used for declarative knowledge such
as information , princi ples and rules (Alessi & Trollip, 2001: 494).

The

eLearning environment is an ongoing learning environment, but the
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basi c sequence of the learning material and interaction will stay the
same.

Thus the content of each learning module will differ,

although the basis or framework of the eLearning environment will
stay the same. The basic structure and concept analysi s of the
eLearning

environment

is

listed

on

the

following

page.
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STRUCTURE ANALYSIS

MORE FROM
THE WORD
OF GOD

MAIN MENU

MORE
FROM THE
WORD OF
GOD

MAIN MENU

SMALLER VERSION
LARGER VERSION

MORE FROM
THE WORD
OF GOD
ADDI TIONAL
INFO

INTERACTI VI TY

SERMON

LEARNING
MATERIALS

INDEX

INDEX

SERMONS

MORE
FROM THE
WORD OF
GOD

MORE FROM
THE WORD
OF GOD

GENERAL
INFO.

INDEX

TOPIC

INTERACTI VI TY

CONTACT
DETAILS
MAP TO
WI LGESPR UI T
RESIDENTS
REGI STRATI ON
CAMP
REGI STRATI ON

READ ITEM

BULLETIN
BOARD

MORE
FROM THE
WORD OF
GOD

HELP

INDEX

POST ITEM
MORE FROM
THE WORD
OF GOD

LEARNER
MANUALS
PROGRAM
INFORMATION
TECHNICAL
INFORMATION

MORE FROM
THE WORD
OF GOD

QUIT

NO
YES

BLESSING

SERVER/WWW

ADDI TIONAL
INFO

6.4.3 SUPPORT MATERIAL
Learner- and instructor manuals
Learner and instructor manuals are included in the help section of
the eLearning environment.
Technical manual
The techni cal manual will have the option to print the concept
analysi s and prototypes in the same manner as li sted in thi s research
document.

Thi s will be done due to the fact that the eLearning

environment might serve as a prototype for other congregations to
create their own eLearning environment.

Diagnostic hints will

i dentify common aspects that can go wrong and solutions that may
solve the problem.
6.4.4 PROTOTYPE FOR THE LAUNCH OF INITIAL eLEARNING ENVIRONMENT
Prototypes of the pages that wi ll be used i n different sections of th e
eLearning environment can be found i n An nexure C. The di fferent
sections in the eLearning environment include: the opening page or
home

page,

learning

materi al,

sermons,

general

information ,

bulletin board, help and quit sections.
6.5

IMPLEMENTATION
The actual delivery of the instruction , i n this case the eLearning
environment i s achi eved in the implementation phase. The purpose
of thi s phase i s the effective and effi cient delivery of instruction. In
this phase the students’ understanding of materi al and mastery of
objectives must be supported.

Transfer of knowledge from the

instructional setting to the actual usage of it must be achi eved.
In the implementation phase materi als will be dupli cated and
distributed.

The speci fi c eLearning course wi ll be installed and

maintained i n this phase.

Techni cal problems might occur whi ch

should be addressed, and alternative plans implemented.
6.6

EVALUATION PHASE
The effi ciency of the instruction will be measured i n this phase.
Howev er, ev aluation should not only occur i n this phase, but should
be implemented throughout the entire instructional desi gn process ,
i .e. within phases, between phases and after implementation.
Ev aluation can be formative or summative.

Formative ev aluation

was done during and between the phases and was an ongoi ng
process.

Thi s type of ev aluation was done i n order to improve the

instructi on before the final version of the eLearning environment wi ll
be i mplemented.
improve

the

Formative ev aluation was furthermore done to

course.

Before

parties

other

than

the

designer

ev aluated the eLearning environment , the following questions were
asked duri ng the formative ev aluation: does thi s program make me
feel excited, does this desi gn meet the ultimate goal for the
eLearning environment , will the user really experience what the
instructi onal

designer

wants

him/her

to

experience,

is

the

application logi cally complete, does the program provide a solution
to the identi fied learning need, is the content accurate, are the
examples

and

instructional

activities

in

line

with

the

learning

outcomes, is the content appropriate for the target population, are
the instructional method and approach consistent with learning
theories in the specific content area, o the learning outcomes
adequately reflect what the learners need to learn, and are the
concepts dev eloped logically?
After the final version of the eLearning environment is implemented,
summative ev aluation will take place, thus the ov erall effectiveness
of the instruction is ev aluated. Decisi ons are often made about the
instructi on , such as whether to pu rchase an i nstructional package or
109

to continue or discontinue instruction.

Summative ev aluation is

done to judge the effect of the course. The reviews receiv ed after
testing the product will be taken seriously.

If beta testers overlook

something obvious, don’t follow instructions, or skip reading all the
text, then they hav e done a valuable job, since most of the users
wi ll do the same thing.

Summative ev aluation should answer key

questions about the benefits and drawbacks of the program from
the user’s point of view, a total budget for the project, the
expected

benefits

for

the

client

and

if

learners

achi eve

the

outcomes of the eLearning environment.
The

followi ng were

function ,

usability,

tested in the ev aluation
v alidation

of

content

phase; form

for

accuracy

and
and

completeness, revisi on as requi red and/or necessary and the testing
of the eLearning environment on vari ous computers and network
connections.
Duri ng the ev aluation phase tests will take place to ensure that the
desi gn adheres to i nstructional standards.

Persons testing the

eLearning environment were allowed to give anonymous feedback,
although most of them di d not stay i ncognito.

Being i ncognito will

ensure that participants are absolute honest during evaluation.
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CHAPTER 7
OVERVIEW, CONCLUSION AND RECOMMENDATIONS

7.1

OVERVIEW OF THE STUDY
The study started by establishing that there i s a need for
Christian religious education beyond the normal sermons on
Sundays.

A growi ng number of congregations are dividing

their members in smaller groups, i .e. home cells, where they
are taught in smaller, intimate circumstances.

It was then

establi shed that the home cell leaders are in need of learning
material that is readily available, in order to teach there
fellow home cell members.
The ai m of this study was to further spiritual and reli gious
teaching to Christian congregation members in a home cell
environment by means of an eLearning environment. In order
to accomplish this task it was necessary to ascertai n the
educational interests and needs of congregation members
beyond Sunday sermons and to use an eLearning environment
as an educational tool combined with the best instructional
methodologi es that would further the goal of educating home
cell members in a congregation by means of an eLearning
environment.
The research problems that had to be addressed concerned
the needs and interests of home cell members regardi ng
spi ritual

education

environment

to

and

the

accommodate

desi gn

of

spi ritual

an
and

eLearning
religious

education of home cells in a Christian environment.
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Research

in

the

cell

groups

was

done

by

means

of

questionnai res to determine the preferred interest fi eld of not
only

the

indivi dual

cell

group

congregation members in general.

member,

but

also

the

Qualitative research was

used to determine what the content and the structure of the
eLearning

environment

must

be.

During

the

research

procedure it was clear that the home cell members, the
members of the congregation in general and the members of
congregations nationwi de preferred the interest field of the
Holy Spirit.

Content on this interest field was researched and

compiled i n order to serve as the topi c that was used at the
launch of the Christian religious eLearning environment for the
speci fi c congregation.
In Chapter 2 a literature review was done to defi ne the term
Christian Religious Education. The foundations of Christian
Education were discussed and terms such as faith, reli gion and
religious education enli ghtened.

Thi s was important as it

impacts the foundations of the study.

Chapter 3 strived to

enlighten eLearning regarding the features and benefits of
electronic

learning

and

researched

the

challenges

of

eLearning, applying the benefits of eLearning to Christian
religious education. This chapter focussed on eLearning and
the application of eLearning in Christian Religious Education.
The research design was establi shed in detail in Chapter 4.
Research fi ndings derived in Chapter 5 were communicated to
the di fferent home cell leaders i n writing. Thi s was done in
order to enable the respective home cell leaders to access
his/her cell group and to determine whether he/she is on the
ri ght track regarding the provision of learning material and
speci fi c

interests

of

the

group.

Research

fi ndings

was

discussed in detail in Chapter 5 in order to enlighten the
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speci fi c congregation regardi ng the interests of their home
cell members. This can also serv e as a starting poi nt for other
congregations

when

congregations.

compiling

learning

material

for

their

The research fi ndings in Chapter 5 were

important i n the dev elopment and desi gn of the Christian
religious eLearning environment in Chapter 6.

Chapter 6

defined,

areas

investigated

implementation.

and

explained

all

the

for

This chapter also summarized and included

all the aspects of the previous chapters.

It is the purpose of

this research design to serv e as a starting poi nt for other
congregations that might be i nterested i n creating their own
eLearning environments.
7.2

DEFICIENCIES IN THE RESEARCH
The feedback from the home cell leaders regardi ng the return
of the questi onnai res was only 52 percent and the feedback
from the general congregation 5 percent of all members
contacted.

The percentage of the home cell leaders of the

speci fi c congregation was low even though the researcher
contacted them in person and per e-mail not less than twice
in order to retrieve the questi onnai res.

Thi s representation

could be due to the fact that not all cell group leaders
understood the benefit thei r own cell group would have in the
use

of

the

eLearning

environment.

Furthermore

this

representation confi rms the fact that congregation members
are restricted by time regardi ng their commitment to cell
group

activities,

i .e.

the

completion

of

the

research

questionnai re.
It

seemed

that

not

all

cell

group

members

gave

the

questionnaires to their cell group members to complete.

This

could be due to either a lack of understanding of the
importance on the enhancement of learning of such an
113

eLearning environment on the congregation in general , and
more speci fi c on their respective cell group members; or due
to the ineffectiveness of the speci fic cell group leader.
The ai ms of this research went as far as the instructional
desi gn, excludi ng the actual system design. The system desi gn
of the eLearning environment and the implementation thereof
would have brought any defi ci encies i n the actual desi gn to
the front as well as any recommendations in enhancing the
eLearning

environment.

recommendations
environment

do

Comments,

regarding
not

form

the

part

use
of

deficiencies
of

thi s

the

or

eLearning

research.

These

comments, defi cienci es and recommendations might hav e
assi sted other congregations to enhance the desi gn and
implementation of their own eLearning environments.
7.3

RECOMMENDATIONS
It is recommended that any future research on Christi an
religious
members,

education
but

not

also

only

on

focuses

the

large,

on

the

silent

home

cell

majority

of

congregation members that does not form part of the home
cell environment.

It was clear from research done i n the

speci fi c congregation that not all congregation members form
part of cell groups. The eLearning environment should serve
not only to enhance the learning of the cell groups in the
congregation , but also to enli ghten and teach uncooperative
congregation members in general.
The

researcher

should

visit

all

cell

groups

i ndividually,

explaining the purpose of the research and the ultimate goal
of the eLearning environment to the cell group members.
appeared

that

not

all

cell

group

leaders

realized

It
the
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importance of the impact of an eLearning environment on
their cell group members and on the congregation in general.
Continuous research and contact with cell group leaders and
their members should be kept in order to keep the learning
content on the eLearning environment relevant to the general
congregation member.
7.4

CONCLUSION
From the research done herewith it is clear that a need exists
by

congregation

Sunday sermons.

members

to

be

educated

beyond

the

Congregation members need to grow i n

holiness and to use the Word of God as a gui deline in thei r
ev eryday li fe.
means of
needs

an

are

This can be achieved by assi sting them by
eLearning environment

met.

It

must

be

noted

where
that

their
an

specific

eLearning

environment created solely for the purpose of hosting an
eLearning environment will not be effective. It will have to be
custom made for the speci fi c congregation regarding their
needs and preferences.

The eLearning environment will also

have to be maintained on a regular basis and ongoing
research will have to be conducted in order to determine
whether it still meets the requirements of the congregation in
question. An eLearning environment will perfectly enhance
more traditional teaching conducted by church leadership. It
can

be

used

as

an

extended

tool

to

further

educate

congregation members and/or to educate the congregation
members on learning aspects not previously dealt with by
church leadership.
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I was blessed to research the advancement of religi ous education by
means of eLearning in a Chri stian environment.

A privilege that not only

made me grow as a Chri stian, but one that also enabled me to
understand

the

adv antages

of

an

eLearning

environment

and

to

experience the benefits of research itself.
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